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Program Characteristics  
•  Respect for self, others and environment is central to every aspect of a student’s experience at 

Community Montessori. 

•  Students have specific freedoms and independent choices within clear, safe and consistent limits; 
self-discipline is fostered through personal responsibility. 

•  Program has an early childhood component which builds foundation for elementary. 

•  Learning cycle progresses through multiage groupings with same teacher: primary (ages 3-6), 
lower elementary (grades 1st- 3rd), upper elementary (grades 4th-5th). 

•  Classroom environments are ordered and aesthetically pleasing. 

•  Concentration is lengthened and depth of study encouraged through uninterrupted learning 
blocks. 

•  Each classroom has a full complement of hands-on learning materials that are developmentally-
sequenced and progress from concrete to abstract. 

•  Curriculum subject matter is integrated and students explore a variety of resources beyond the 
classroom. 

•  Instructional strategies and classroom format adapt to specific student needs. 

•  Parental involvement in classroom and school community is integral. 

•  Parent education on the Montessori model is provided. 

•  Teachers have both Montessori and State Certification. 

•  Administrator is trained and experienced in Montessori Method. 

•  Community Montessori program characteristics are aligned with current research in the areas of 
“best practices” and “brain-based education.” 

 
Special Programs and Opportunities  
A variety of co-curricular classes are offered at Community Montessori before and after school. 
These include art, music, drama, science, language, physical education, and scouts. Fun, age-
appropriate activities are also available in the after-care program until 6:00 pm.  This program is 
available to children ages 5 years through 5th grade.  

Throughout the school year, children have an opportunity to participate in Peer Mediation and 
Restorative Justice sessions. Field trips and speakers enhance the curriculum on an ongoing basis. We 
host various visiting authors, presenters and musicians. Classroom events such as poetry readings, 
drama productions, music programs and literature discussions are held. 



From your CM Leadership:  Principal, TIES and SIT-PTA 
To:  All CM Families (October 7, 2009 Buzz) 
Re:  09-10 School Goals 
 
What the best and wisest parent wants for his own child, that must the community want 
for all of its children.  Any other ideal for our society is narrow and unlovely; acted 
upon, it destroys our democracy.” –John Dewey 
 
Accreditation Portfolio 
The TIES/SIP Accreditation Portfolio represents the work of the schools in the School 
Improvement Process (SIP) through Tools of Inquiry for Equitable Schools (TIES).  Staff 
and parents provide involvement in setting/refining goals and action plans while the 
school SIT (School Improvement Team) guides the process and oversees the product. 
Each fall, members of the District Accountability Committee (DAC) review the 
portfolios and conduct interviews with principals and SIT members to accredit schools 
and provide feedback. The comprehensive annual accreditation portfolio in BVSD 
consists of several components for each school:  

• The DAC accreditation report which includes the TIES inquiry process, DAC 
review and interview, administration review and a Board report to the public 

• School customized report to the community 
• Onsite review every 5 years (2008 is most recent for Community Montessori) 
• The Colorado Department of Education Accreditation Assessment, SchoolView 
• The federal “No child Left Behind” annual yearly progress determination (AYP)  

 
TIES Process 
The TIES vision is to create and sustain a network of high achieving schools where 
patterns of achievement are not predicted by race, ethnicity, gender, poverty, ability, 
sexual orientation, or language.  The TIES team attends training and meets regularly to 
provide leadership to other staff and parents to develop school goals and set action plans.  
The TIES cycle of Inquiry is used to determine statements of celebrations and challenges 
in our data trends and patterns.  Prior results are carefully reviewed, brainstorming occurs 
regarding root causes for high leverage problems, and theories of action are formulated. 
SMART goals and action plans are then written in three areas--achievement, equity and 
climate.  
    
The Community Montessori Vision and Mission guide our work 
Vision:  The Community Montessori graduate: 
• has developed a respect and responsibility for self, others and the environment 
• has attained the skills and commitment to make a worthwhile contribution to society 
• is a life-long learner 
Mission:  In partnership with families, CM of Boulder Valley challenges the intellectual, 
social, emotional, and physical potential of a diverse student population by providing a 
quality Montessori program aligned with state standards and the BVSD strategic 
initiatives.  
 
 



CM SMART Goals (Specific, Measurable, Attainable, Results-based, Time-bound)  
SMART Goal for Equity:  60% of our NEP (Non English Proficient) and LEP (Limited 
English Proficient) students will meet grade level benchmarks in reading or make more 
than a year’s growth during the 09-10 school year. 
SMART Goal for Achievement:  Community Montessori’s weighted index as measured 
by the overall 2009 CSAP in Writing will increase by at least 5 points by spring of 2010 
rising from 90 to 95.  
SMART Goal for Climate:  We will increase the positive response rate by 10 percentage 
points on the BVSD Student Climate Survey over a two year period on items:  #14-not made fun 
of because different; #18-school rules easy to understand; #30-I have not been physically hurt; 
#31-students with disabilities are treated fairly; #37-not teased because of different language 
 
Each goal plan consists of strategies that will address practice, policy or programming 
through action in three domains:  the classroom, the school organization/design, and 
parent/ community partnerships. Each teacher aligns classroom and personal goals with 
our all-school goals. SIT-PTA helps to monitor goal progress and also aligns fundraising 
and community support with our CM school improvement plan (SIP). Look for the first 
progress report on our school goals in late November. Progress will also be reported in 
March and at the end of the school year. If you have questions, do not hesitate to discuss 
our school goals with your child’s teacher, SIT-PTA leaders, or with the principal.           
 
The completed CM TIES/SIP Accreditation Portfolio is available on line 
(http://schools.bvsd.org/communitymontessori/) or hard copies are available in the office.  
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BVSD 2009-10 TIES/SIP/Accreditation Portfolio and Review Process 
 
Purpose of Portfolio and Process: The TIES/SIP/Accreditation Portfolio represents the work of the schools 
in the School Improvement Process (SIP) through Tools of Inquiry for Equitable Schools (TIES).  SIT 
members provide stakeholder involvement in setting/refining SMART goals and action plans. Members of the 
District Accountability Committee (DAC) review the Portfolios, conduct interviews with Principals and School 
Improvement Teams (SIT) each fall and provide feedback to them on their process and product.  
 
General Instructions: Each school sends 4 hard copies of Section I below, their 2008-09 DAC Team Review 
Sheet and their school’s most recent Onsite Review Report to Carie Anderson.  Each school also 
electronically sends their Section I to carie.anderson@bvsd.org for inclusion in the common folder.                   

        Tentative due date October 9, 2009 
 
Section I:  TIES/SIP Accreditation Portfolio 
A.   Customized Report -- prepared by school principal and Communications Office      due June 12, 2009 
 
An electronic copy is sent to the Communications Office by the due date to include: 

• School/Principal’s Message (Recommended -- 300 words.  Message from parent or student is 
optional.) 

• Instructional Program Characteristics (Recommended -- 225 words.) 
• Co-curricular Program Characteristics and Awards and Honors 

 
B.  TIES Cycle of Inquiry -- prepared by school staff and SIT                Tentative due date October 9, 2009 

• Prior Years’ Results 
• Inquiry 1:  Assessing Current Reality – Priority Challenges 
• Inquiry 2:  Why Are We Getting These Results? – High Leverage Problems   
• Inquiry 3:  Theories of Action   
• Inquiry 4: Setting SMART Goals 
• Inquiry 5: Taking Action  

*Administrative Review of Draft SIP -- conducted by Learning Services/School Leadership      
August/September, 2009 
 
C.  Assurance Statements -- prepared by school principal and SIT        Tentative due date October 9, 2009 
 
 
Section II:  DAC Review 
A.  Distribution of Portfolios -- prepared by Education Center Staff for DAC members by October 14, 2009 
 
The TIES/SIP/Accreditation Portfolios will be distributed to the DAC Review Teams in early October.  Each 
team will receive copies of completed portfolios from 3 or 4 schools to review. 
 
B.  Submission of questions of significant concern -- prepared by DAC Review Team for Ellen Miller-Brown by 
October 27, 2009. 
 
Questions of significant concern from DAC Review Teams must be submitted by the due date to Ellen Miller-
Brown who will review and forward them to the school principal and the DAC Review Team chair.  The school 
principal may provide a written response to the chair prior to the interview or an oral response during the 
interview.   
 
C.   DAC Team Review Sheet -- prepared by DAC Review Team                      November 3, 2009 DAC 
meeting 
 
DAC Review Teams will conduct 25-minute interviews with each school’s principal, SIT member and teacher 
(optional) regarding the school’s TIES/SIP Accreditation Portfolio., using structured interview questions from 
the DAC Team Review Sheet and/or other relevant questions.  Each DAC Review Team will complete a 
Review Sheet based on the review of the portfolio and the interview.  DAC Review Teams will indicate the 
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extent to which the school is making a good-faith effort toward achieving its goals, developing its plan and 
involving stakeholders. 
 
D.   Onsite Review Report -- prepared by Onsite Review Team as scheduled by BVSD 
 
Onsite reviews are conducted over a two-day period at each school every five years unless the school 
receives a waiver.  
 
Section III: Progress Reports on School Improvement Goals (submitted to carie.anderson@bvsd.org and 
published in each school community) 
 
A. Fall Progress Report -- prepared by school principal/SIT    due November 16, 2009 
 
B. Midyear Progress Report -- prepared by school principal/SIT     due February 26, 2010 
 
C. End-of-year Progress Report -- prepared by school principal/SIT             due June 3, 2010 
 
----- 
BVSD’s Comprehensive Annual Accreditation Report consists of the DAC Accreditation Report, School 
Customized Report to the Community, Onsite Reviews and the Board Report to the Public. The annual 
accreditation reports also include the Colorado Department of Education Accreditation Assessment, 
SchoolView, and the federal “No Child Left Behind” annual yearly progress determination (AYP). 



School Name              2009-10 
1 

Published   
  

Prior Years’ Results  
 

These are your school improvement goals for the past three years.  The results are shown with a rating for attainment of 
your school’s Equity, Achievement and Climate goals.  For years 2006-2007, a plus (+) indicates that your school met or 
exceeded its goal and a minus (-) indicates that the goal is still in progress.  For 2007-08 and beyond, the following rating 
system is used:   

                      (*) = exceeded goal     (+) = met goal     (S) = no change   ( -) = did not meet goal 
 

SMART Goals 2006-07   2007-08  2008-09  

Equity 60% of our LEP and 
NEP ELLs will make 
more than a year’s 
growth during the 06-
07 school year 
 
10 first-fifth graders 
out of 11 made more 
than a year’s growth 
or 91% 

* Goal of 60% of NEP 
and LEP ELL 
students to make 
more than a year’s 
growth. 
66% of our LEP and 
NEP ELLs met grade 
level benchmarks or 
made more than a 
year’s growth in 
reading from the 
prior year 

* Goal of 60% of NEP and 
LEP ELL students to 
make more than a year’s 
growth. 
32% of our ELLs are at 
grade level or above in 
reading. At this time we 
cannot show whether 
they made more than a 
year’s growth based on 
our new assessment.  

? 

Achievement 
 

To increase writing 
skills of specific 4th 
grade cohort as 
measured by: 
increase in WI of 5 
points;  increase in 
proficient and above 
scores by 5% 
Increase of WI by 3 
points and an 
increase in scores of 
proficient and above 
by 10% 

 
 
 
 
 
 
 
 
 
- 
 
 
* 

Community 
Montessori overall 
writing index as 
measured by CSAP 
will increase by 5 
points over the next 
year, improving from 
96 to 101. 
 
There was an 
increase of WI by two 
points 

 
 
 
 
 
 
 
 
 
- 

Community Montessori 
overall writing index as 
measured by CSAP will 
increase by 3 points over 
the next year.  This 
became an extension of 
2007-2008 goal to 
increase our two point 
gain to 5 points (98-101) 
The achievement goal 
was not reached with the 
overall WI dropping from 
98 to 90 

 
 
 
 
 
 
 
 
 
- 

Climate 
  

We will increase 
positive response rate 
by at least 5 
percentage points on 
the following items 
of the student climate 
survey that 
measure 
teasing/making fun 
14,24,31,37  #14                        

 
 
 
 
 
 
- 
- 
+
- 

Increase positive 
response rate by at 
least 5 percentage 
points; hurtful names 
#12: 45 to 53                  
made fun #14:74-65 
made fun of due to 
skin color #24: 47-60  
teased due to 
different language 
#37: 73 to 69 

 
 
 
 
* 
- 
 
 
* 
 
- 
 

Increase positive 
response rate by at least 5 
percentage points over a 
two year period: 
#14: 65-81 made fun of 
#18: 73-88 rules easy to 
understand  
#37: 69-78 teased due to 
different language  
#30: 36-40 not physically 
hurt; #31: 82-78 students 
with disabilities 

 
 
 
 
* 
 
* 
 
* 
S 
- 
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Published Inquiry I 
 

Inquiry 1 - Assessing Current Reality 
Prioritizing Challenges in our Data for Equity (E), Achievement (A), and Climate (C) 

 
Using your trend data, prioritize your CHALLENGES.  A challenge is a pattern in your data that, if changed, would bring about the 

greatest difference in achievement and equity.  The Priority Challenges identified will be carried forward to Inquiry 2. 
 

Our Priority Challenge in Equity: 
 
 
68% of our ELLs are not meeting district standards in reading based on the DRA2. 
 
78% of our ELLs taking the CSAP are not proficient in reading. 

 
Our Priority Challenge in Achievement: 

Based on the 2009 CSAP Writing  scores we identified these areas: 
 
3rd grade 
Conventions -.19 
Grammar and Mechanics -.21 
 
4th grade 
Paragraph Writing -.17 
Writing for Purpose -.09 
 
5th Grade 
Extended Writing -.21 
Mechanics -.14 
Paragraph Writing -.13 
Write Using Conventions -.10 
Write for a Variety of Purposes -.09 
 
 

 
 
 

Our Priority Challenge in Climate: 
 
 
While we have made gains, some children are still feeling teased, do not feel school rules are 
easily understood, and report that they have been physically hurt at school. Students  also report 
that children with disabilities are made fun of. 
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Published Inquiry 2 
Inquiry 2 – What are our High Leverage Problems in   

Equity (E), Achievement (A), and Climate (C)  
Using your Priority Challenges from Inquiry 1, identify your high leverage problems.  A  problem is the CAUSE  
of the priority challenge that, if changed, would produce improved results for student achievement and equity.  
This problem will be your starting point for Inquiry #3. 
 
The high leverage problem(s) we are going to work on for Equity is: 
 
We as a school are not systematically and explicitly using research-based strategies and 
practices that are aligned with the Curriculum Essentials Document to address literacy needs of 
our ELLs. 
 
We have selected this problem because:   
 
There are gaps in our reading instruction to ELLs and we need to fill those in using the new 
tools given to us by the district. 
 
 
The high leverage problem(s) we are going to work on for Achievement is: 
 
We have not provided sufficient targeted instruction to improve and master specific skills as 
targeted in the Priority Challenge and found in the writing content area of the Curriculum 
Essentials Document.   
 
We have selected this problem because:   

 
There are gaps in the areas of conventions, grammar and mechanics that need to be specifically 
targeted through alignment and instruction of the curriculum essentials from the CED. 
 
 
The high leverage problem(s) we are going to work on for Climate is: 
 
Children at our school are feeling teased, are being called hurtful names, have been physically 
hurt, and are unclear about the school rules. 
 
We have selected this problem because:   
 
While we have made some overall gains with our two year goal, some children are still feeling 
teased, have been physically hurt and are unclear about the school rules.  According to the 
climate survey we have not made progress in the areas of: #30 (children not physically hurt at 
school) and #31 (students with disabilities are treated fairly at school) 
 
 

 
 



School Name                                                                                                                                                                                                      2009-10 1 

         
Published Inquiry 3 

 
Inquiry 3 – Theory of Action:  Equity 

 
You will begin to explore how you will go about solving the high leverage problem that you identified in Inquiry 2.  
Based on what you know at this point in your inquiry, you will identify research or evidence-based practices and 
strategies that will leverage the most improvement for student achievement and equity. 
The Theory of Action will be your starting point for crafting transformational strategies Inquiry 5. 
 

Proposed Strategy 
 

 Consequences/Benefits  Results 
(Explain/identify the research or evidence 

base why this will work.) 

If we do this, (Describe in detail) Then “X” will happen Which will result in… 
Classroom 
If we systematically and 
explicitly use research-based 
strategies and practices that are 
aligned with the CED to 
address the literacy needs of 
our ELLs in reading and math. 

  
Then  
We will eliminate the gaps in 
our instruction by identifying 
student needs and 
implementing reading 
strategies to meet those needs 
 

  
And  
Students will meet district 
standards in reading. 

School Organization/ Design 
If  
We plan/attend professional 
development around research-
based instruction in teaching 
reading to English Language 
Learners 
 

 
Then  
Staff will develop greater 
competency in reading 
instruction 

 
And 
Students will meet district 
standards in reading. 

Parent and Community  
Partnerships 
If  
We develop strategies for 
parents to use while reading 
with their children 
 
 
 
 
 
 

 
 
Then  
Children will be practice 
reading strategies at home and 
at school 

 
 
And 
Students will meet district 
standards in reading. 
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Published Inquiry 3 
 

Inquiry 3 - Theory of Action:  Achievement 
 

You will begin to explore how you will go about solving the high leverage problem that you identified in Inquiry 2.  
Based on what you know at this point in your inquiry, you will identify research or evidence-based practices and 
strategies that will leverage the most improvement for student achievement and equity. 
The Theory of Action will be your starting point for crafting transformational strategies Inquiry 5. 

 
 

Proposed Strategy 
 

Consequences/Benefits Results 
(Explain/identify the research or evidence 

base why this will work.) 

If we do this, (Describe in detail) Then “X” will happen Which will result in… 
Classroom 
If  teachers meet with students 
on a weekly basis regarding 
targeted skills 
 
If students write on a daily 
basis to practice targeted 
instruction and the writing 
process 

  
Then students will have 
individualized feedback 
 
 
Then students will have the 
opportunity to practice and 
increase their skill level  
 

  
And they will master skills and 
application in their writing. 
 
 
And this will result in correct 
use of skills in their writing. 
 

School Organization/ Design 
If Being a Writer is 
supplemented with additional 
trade books targeting specific 
skills and literary elements 
 
If we provide additional 
targeted instruction for 
struggling writers 
 
If we create EL- aligned 
writing assessment tools 

 
Then children will have the 
opportunity to see models 
across a wider spectrum 
 
 
Then they will have the 
repetition necessary to apply 
and synthesize new skills 
 
Then instruction will be 
specific to the child’s needs 

 
And children will be able to 
implement those models in 
their writing. 
 
 
And this will result in writing 
at grade level. 
 
 
And this will result in 
improvement in deficit areas. 

Parent and Community  
Partnerships 
If  we provide writing 
homework 
 
 
If we communicate with 
parents through back to school 
night, conferences and 
newsletters 
 

 
 
Then students will get more 
practice and parents will see 
what students are doing 
 
Then parents will understand 
strategies and expectations of 
writing   
 
 

 
 
And this will result in students 
becoming better writers 
 
 
And this will result in parents 
having the skills to help at 
home. 
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Published Inquiry 3 

 
Inquiry 3 - Theory of Action:  Climate 

 
You will begin to explore how you will go about solving the high leverage problem that you identified in Inquiry 2.  
Based on what you know at this point in your inquiry, you will identify research or evidence-based practices and 
strategies that will leverage the most improvement for student achievement and equity. 
The Theory of Action will be your starting point for crafting transformational strategies Inquiry 5. 
 

Proposed Strategy 
 

Consequences/Benefits Results 
(Explain/identify the research or evidence 

base why this will work.) 

If we do this, (Describe in detail) Then “X” will happen Which will result in… 
Classroom 
If we teach consistent 
language, clear rules and 
resiliency lessons to the 
children while exposing 
children to valuing cultural 
and individual similarities and 
differences throughout our 
programs 

  
Then children will understand 
how positive behaviors and 
resiliency make our 
community strong while 
understanding hurtful 
behaviors, teasing and bullying 
isolate students and break 
community trust 

 
Which will result in an 
increase of at least10 
percentage points on the 
BVSD Student Climate 
Survey: #14, #18, # 30, #31 
and #37 over a two-year 
period. (additional focus on 
#30 and #31 in year 2) 
 

School Organization/ Design 
If we consistently train all staff 
and if all staff help children 
practice consistent language, 
clear rules and resiliency, and 
all staff value cultural and 
individual similarities and 
differences 
 

Then children will understand 
how positive behaviors and 
resiliency make our 
community strong while 
understanding hurtful 
behaviors, teasing and bullying 
isolate students and break 
community trust 

Which will result in an 
increase of 10 percentage 
points on the BVSD Student 
Climate Survey: #14, #18, 
#30, #31 and #37 over a two 
year period (additional focus 
on #30 and #31 in year 2) 

Parent and Community 
Partnerships 
If we more fully integrate 
current affective programs 
between home and school 
 
 
 
 
 
 
 
 
 
 

 
 
Then children will understand 
how positive behaviors and 
resiliency make our 
community strong while 
understanding hurtful 
behaviors, teasing and bullying 
isolate students and break 
community trust 

 
 
Which will result in an 
increase of 10 percentage 
points on the BVSD Student 
Climate Survey: #14, #18, 
#30, #31 and #37 over a two 
year period 
(with additional focus on #30 
and #31 in year 2) 
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Published Inquiry 4 
 

Inquiry 4 - Set SMART Goals: 
Equity (E), Achievement (A) and Climate (C) 

 
Specific: States exactly what is to be measured. 
Measurable:  States the expectations numerically or in % quantities. 
Attainable: Can reasonably expect to accomplish this goal. 
Relevant: Important goal for improving equity/achievement/organization. 
Timely:   States by when?  How often? 
 
SMART Goal for Equity:  
                                                
60% of our NEP and LEP ELLs will make more than year’s growth in reading or meet 
district grade level benchmark in reading by spring of 2010. 
 
60% of our 4th and 5th graders will make a score of 50 or greater according to the  
Colorado Growth Model by spring of 2010.  

 
SMART Goal for Achievement: 
 
 
Community Montessori’s weighted index as measured by the 2010 Writing CSAP will 
increase by at least 5 points over a one-year period, rising from 90-95. 

 
SMART Goal for Climate: 
 
We will increase the positive response rate by at least 10 percentage points on the BVSD 
Student Climate Survey: #14, #18, # 30, #31 and #37 over a period of two years from 
2008-2010.  YEAR 2: We will increase the positive response rate by at least 6 percentage 
points on the BVSD Student Climate Survey: #30 and #31 by spring of 2010.  
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Inquiry 5: Taking Action 

Using your Theories of Action from Inquiry 3, create a plan that will guide the actions of staff, parents, and community. 
School Improvement Plan (SIP) 

 
School Name: Community Montessori    Date: October 9, 2009    When was the plan originally developed? October 9, 2009  
School SMART Goals: Equity (E) 60% of our NEP and LEP ELLs will make more than a year’s growth in reading or meet district grade 
level benchmarks in reading by spring of 2010; 60% of our 4th and 5th graders will make a score of 50 or greater according to the Colorado 
Growth Model by spring of 2010.      
 
 
If your school is making statements about each goal area on one consolidated page, mark E, A or C in the column next to strategies. 

 Transformational 
Strategies (2-4) 

Strategies are powerful enough to change 
and transform our practice, programs, and 
policies; strategies are coherent, school-
wide, focused and intensive;  related to 

our Theories of Action in Inquiry 3 

 
E 
 

A 
 

C 
 
 

Professional Development (I3) 
Plan aligns with goals; content is 

research/evidence based; introduces new 
Knowledge, Aspirations, Skills, Attitudes 
and Behaviors; implementation plan  for 

Practice, Feedback, and Collaboration; plan 
to sustain over time (institutionalization) 

Timeline 
Planning cycle for 

continuous 
improvement 

 

Person 
Responsible 

 

Resources Evidence of Progress 
Evidence includes 

multiple measures at 
multiple times during 

the school year 

Align teaching lessons with Focus for 
Instruction  and CED along with 
CSAP rubrics and look for gaps in our 
instruction in reading and math 
literacy 

 Professional Learning Community 
within the school and on-going class 
addressing the needs of ELLs offered 
through Equity, Language and Culture. 
Teacher s will share ideas with how to 
teach different elements of reading. 

Once a month 
throughout the 
school year. 

All classroom 
teachers, 
literacy 
teacher, ESL 
teachers 

DRA2, Literacy 
Coaches, Math 
Coaches, and 
Curriculum 
Essentials 
Document, teacher 
materials in the 
school. 

DRA2 assessment, 
Benchmark books, 
CSAP, CARS, progress 
monitoring monthly 
with Tier 1 and 2 
students 

Create a computer folder with lesson 
plans that are research-based  related 
to teaching the 5 elements of reading:  
fluency, comprehension, phonics, 
phonemic awareness and vocabulary. 
Teachers will add a lesson plan 
connected to a specific element with a 
focus on Comprehension and 
vocabulary 
 
 
 

 Professional Learning Community 
within the school. Teacher s will share 
ideas with how to teach different 
elements of reading.  

Once a month 
throughout school 
year 

All classroom 
teachers, 
literacy 
teacher, ESL 
teachers 

CED, DRA2, 
Strategies that 
Work, 
Comprehension 
Toolkit, First Steps 
Reading teacher 
books 

DRA2 assessment, 
Benchmark books, 
CSAP, CARS, progress 
monitoring monthly 
with Tier 1 and 2 
students 
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Teachers will use Word Task 
Analysis assessments to help drive 
their instruction around phonics, 
phonemic awareness and fluency. 

  
 
 
Professional Learning Community 
within the school. Teacher s will share 
ideas with how to teach different 
elements of reading. 

 
 
 
Once a month 
throughout school 
year 

 
 
 
All classroom 
teachers, 
literacy 
teacher, ESL 
teachers 

 
 
 
Montessori 
materials,  DRA2 
Word Analysis, 
Marie Clay 

 
  
 
DRA2 assessment, 
Benchmark books, 
CSAP, CARS, progress 
monitoring monthly 
with Tier 1 and 2 
students 

Teachers will continue to learn ways 
to build background knowledge and 
vocabulary with ELLs 

 Professional Development class 
addressing the needs of ELLs offered 
through Equity, Language and Culture 

7 times during the 
school year 

Literacy 
teacher, ESL 
teachers, 
principal, 4-5 
classroom 
teachers 

  

Two year plans:  Year 1 – use black font    Year 2 – use blue font 
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Inquiry 5: Taking Action 
Using your Theories of Action from Inquiry 3, create a plan that will guide the actions of staff, parents, and community. 

School Improvement Plan (SIP)  
 
School Name: Community Montessori  Date: 10/09/09      When was the plan originally developed?   Fall 2009 
School SMART Goals: 
Achievement (A): Community Montessori’s weighted index as measured by the 2010 Writing CSAP will increase by at least 5 points 
over a one year period, rising from 90 to 95. 

Transformational 
Strategies 

(Column 1 of Inquiry 5) 
 

E, 
A, 
C, 
S 

Professional Development Timeline Person 
Responsible 

Resources Evidence of Progress 

Write on a daily basis to 
practice targeted 
instruction and the 
writing process.  
Targeted instruction will 
include mechanics and 
conventions (standard 3). 
 

 Review new curriculum 
and align with Being a 
Writer. 
Look for gaps in Being a 
Writer that are found in 
new curriculum (CED). 
Create progress 
monitoring forms to 
closely follow students 
progress related to 
standard 3. 

September 
Staff 
Meeting 

All teachers CED and Being 
a Writer 

Ongoing Student 
Body of Evidence, 
Teacher Record 
Keeping,  

Supplement Being a 
Writer with additional 
trade books including 
Spanish titles, targeting 
specific skills and 
literary elements. 

 Teachers gather titles 
throughout the year to 
create list of supplemental 
materials at spring levels 
meeting. 

Spring 2010 All teachers RTI Team, 
Media Specialist, 
6 Traits, 
Libraries, CED, 
Being a Writer, 
Bibliographies 

List of 
Supplemental 
Resources 
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Provide weekly feedback 
through conferencing. 
Students and teachers 
track progress. 

 Ten minutes at each grade 
level meeting dedicated to 
sharing best practices for 
conferencing and tracking 
progress. 
 
Teachers will attend 
professional conference if 
available or expert will 
present on campus. 

Sept. 2009 
to  
May 2010 
 
 
 
 
Fall ‘09 
to  
Winter ‘09 

All teachers 
 
 
 
 
 
 
 

Teachers’ 
professional 
resources, input, 
and samples 

Conference 
tracking documents 
 
 
 
 
 
 

Provide additional, 
targeted instruction for 
struggling writers using 
ELR’s from CED. 

 Teachers will collaborate 
and share resources to 
address specific identified 
needs. 

Ongoing All teachers 
RTI team 
Media 
Specialist 

CED, Being a 
Writer, 
Teachers’ 
professional 
resources, input, 
and samples 

Teacher writing 
assessments, 2010 
CSAP scores 

Address deficit areas 
based on CSAP data, 
specific to grade levels. 

 October levels meeting 
time to look at deficit 
areas, specific to grade 
levels. 

October 
2009 

All teachers CSAP data 
RTI team 
Teacher 
collaboration 

Ongoing teacher 
assessments, 
2010 and 2011 
CSAP scores 

Develop ELL-aligned 
writing assessment tool 
using the English 
language profile ELR’s 
in the new CED to more 
effectively drive 
instruction. 

 January 4, 2010 PD Day Jan 2010 – 
May 2010 

All teachers Primary 
teachers, CED, 
RTI team, Being 
a Writer 
assessments, 
teacher resources 

Writing assessment 
drafts completed 
2010 
 

Key  3 = fully implemented        2 = implementation in progress       1= in planning stage     0 = cancelled or not started  
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       Published Inquiry 5 
 

                                                      Inquiry 5: Taking Action 
                      Using your Theories of Action from Inquiry 3, create a plan that will guide the actions of staff, parents, and community. 

                      School Improvement Plan (SIP) 
School Name:  Community Montessori    Date:  September 30, 2008   When was the plan originally developed?  Fall 2008; 2 YEAR 
GOAL 
School SMART Goals:  Climate (C)  
YEAR 1: We will increase the positive response rate by at least 10 percentage points on the BVSD Student Climate Survey: #14, #18, # 
30, #31 and #37 over a period of two years from 2008-2010.  YEAR 2: We will increase the positive response rate by at least 6 
percentage points on the BVSD Student Climate Survey: #30 and #31 by spring of 2010. 

Transformational 
Strategies (2-4) 

Strategies are powerful enough to change 
and transform our practice, programs, and 
policies; strategies are coherent, school-
wide, focused and intensive;  related to 

our Theories of Action in Inquiry 3 

E 
 

A 
 

C 
 

S 

Professional Development (I3) 
Plan aligns with goals; content is 

research/evidence based; introduces new 
Knowledge, Aspirations, Skills, Attitudes 
and Behaviors; implementation plan  for 

Practice, Feedback, and Collaboration; plan 
to sustain over time (institutionalization) 

Timeline 
Planning cycle for 

continuous 
improvement 

 

Person 
Responsible 

 

Resources Evidence of Progress 
Evidence includes 

multiple measures at 
multiple times during 

the school year 

Classroom/School: 
1. More fully integrate current 
affective programs throughout school 
and community (targeting survey 
results):   
-Social skills 
-Restorative justice 
-Nurtured Heart Approach 
-Anti Bias curriculum  
-Grace and courtesy  
 
2. Classroom meetings 
 
 
 
3. Upper Elementary leadership-peer   
    Mediators 
 
4. Specific classroom lessons at all 
levels 
 
-Revise a measurement tool to target 
our survey results focused on # 30 
and #31 using social skill training/role 
play and including specific data 

  
-Sharing strategies at levels & staff  
meetings once a month 10-15 minutes 
(i.e. Glasser) 
 
 
-Professional Development – all staff 
Nurtured Heart review meeting 
  
 
 
-Staff to continue social skills lessons, 
Nurtured heart Approach and 
Restorative Justice 
 
 
 
 
Anti Bias Curriculum, Montessori 
Albums, Social worker resource 
 

-ongoing 
School year 2009 
 
 
 
 
August; 9-18 PD; 
Levels 
 
 
    
September 2008-
May 2009 
 
 
-September 25, 
2008 
-ongoing 
 
 
 
September 2009-
May 2010 
 
 

-Classroom 
-Staff 
-School 
 
 
 
 
All Staff 
 
 
 
 
Social Worker 
and Classroom 
Teachers 
 
 
 
 
 
 
Social Worker 
 
 
 

Teachers, all 
school staff 
-Montessori grace 
and courtesy 
lessons 
-Peer Mediation 
-Nurtured Heart 
Approach 
-Social worker 
groups on 
resiliency, bully 
behaviors 
-Restorative Justice 
-Anti-bias 
curriculum 
-Books 
 
 
 
 
 
 
 
 
 

Targeted student 
climate survey results 
will increase by at least 
6 percentage points for 
school year 2009-2010 
on items #30 and #31 
on school climate 
survey. 
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collection.  
Curriculum based measures: Teachers 
will give affective lessons on a 
weekly basis and document in 
calendar at levels meetings 
 
Community: 
More fully integrate current affective 
programs between home and school 
using; 
 
- Parent education night – Primary- 
Montessori theory  
 
- Parent education - Nurtured Heart 
Approach; back to school,  
newsletters, book group 
 
-Dinner Conversation Cards focused 
on targeted survey results sent home 
in Wednesday folders with 
explanation in classroom newsletters.  
 
-Information about Nurtured Heart 
Approach published in the BUZZ; 
 
Continue all school community 
building events: 
 

 PVN, coffees, class socials 
 Kermes 
 Silent Auction/dance 
 Book BINGO 
 Volunteer Appreciation Tea 

 
School to re-write new code of 
respect which aligns with our Positive 
Behavior Support (PBS). 
       Respect self, others and the 
environment 
Teaching staff will publish and post 
new code of respect in classrooms 
and hallways. Code of respect will be 
published in school newsletter. 

 
September 2009-
May 2010 
 
 
 
 
 
 
 
 
September 17, 
2009 
 
 
Fall and on-going 
 
 
 
September 2009-
May 2010 
 
 
 
September 2009-
May 2010 
 
 
 
October 4, 2009 
 
 
 
 
August 2009 

 
Classroom 
teachers 
 
 
 
 
 
 
 
 
Primary Staff, 
principal 
 
 
NHA Trained 
teachers 
All teachers 
 
Social Worker, 
staff 
 
 
 
staff 
 
 
 
 
SIT/PTA 
staff 
 
 
 
Committee to 
make 
template: 
Jeannie, 
Jeffrey and 
Rosa 

 
Social worker, 
teachers 
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      Family Engagement Report 
 

School: Community Montessori                   Principal: Marlene Skovsted 
 
 

 
 
 
Staff and parents at Community Montessori collaborate to create school goals using the TIES 
problem solving process.  While the TIES team provides leadership, all teachers and all SIT-PTA 
members contribute to the initial plan and monitor progress throughout the year.  
  
09-10  TIES Parent Engagement/Information Timeline 

• Spring ‘09: three parents and principal attend BVSD TIES training 
• September 10: SIT/PTA meeting; 12 parents in attendance to provide feedback on data 

and initial TIES inquiry work 
• September 24: All school SIT-PTA community gathering  
• October 6: Final SIP communicated to SIT-PTA members 
• October 7:  Goals in newsletter (hard copy and e-communication) 
• November 12:  SIT-PTA discuss/monitor goal progress 
• December 9: SIP progress reported to community 
• February 11: SIT-PTA discuss/monitor goal progress 
• March 10:  SIP progress reported to community 
• May 13: SIT-PTA discuss/monitor goal progress 
• May 19:  SIP progress reported to community 

 
09-10 Parent/Community partnerships and participation to meet goals 
While parent engagement in goal setting is highly valued at Community Montessori, parent and 
community partnerships to accomplish our goals are critical.  As reflected in Community 
Montessori’s mission statement (see below), the most successful experience occurs for each child 
when there is a strong parent-school partnership.  This strong partnership is the essence of our 
quality Montessori program.  For this reason, SIT-PTA fundraising and activities are aligned with 
our school mission/vision and goals.  Please refer to each goal action plan for the specific 
parent/community strategies to achieve our school goals.  
      
MISSION 
In partnership with families, CM of Boulder Valley challenges the intellectual, social, emotional, and physical 
potential of a diverse student population by providing a quality Montessori program aligned with state standards and 
the BVSD strategic initiatives.  
 
VISION 
The Community Montessori graduate: 
• has developed a respect and responsibility for self, others and the environment 
• has attained the skills and commitment to make a worthwhile contribution to society 
• is a life-long learner 
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                                                                               Published Assurance Page 
TIES/SIP/Accreditation Assurance Statements 

 
School: Community Montessori 

 
                   Principal: Marlene Skovsted          SIT Parent Representative: Lisa Gardner-Sweeney 
 
                  1.   Evidence of Safe, Civil Learning Environment      

1. The school has a mechanism for students to report anonymously statements or conduct that worries 
them. X yes ___no      Note: The Student Climate Survey satisfies this requirement.   
2.  The school is working to overcome any “code of silence” that may exist in the current student culture.                                  
X yes       ___no 
3.  The school has adopted some form of a bully-prevention program (e.g., conflict mediation, character 
education, restorative justice).   X yes   ___no 
4.  A threat assessment team is established at the school.   ___yes   ___no  (Not applicable for elementary 
schools) 
5.  The school has an updated Emergency Response Plan on file and has sent copy to the Security 
Department for review.  X  yes__ no 
 

 
       2.  Family/Community Involvement, Accountability to the Public, Consumer &  
      Community Satisfaction 

1.  Is the SIT membership representative of the diversity of the school or does the school attempt to 
recruit more diverse membership?  X yes ___ no 
2.  Is communication with family/community addressed in the School Improvement Process?   X  yes   
__no 

 
                  3.  Colorado Federal Integrated Review System (C-FIRS) Assurance 

1.  The Customized School Report as distributed to all members of the school community complies with 
C-FIRS assurances.  
  X  yes  ___no 
2.  Title I Assurance and Parent Compact is referenced in the Customized Report.   ___yes   ___no (Title 
I schools Only) 

                  
 

                  4. Site Review Plan                   
1. A copy of recommendations from the school’s most recent on-site review is attached.  X yes ___no 
2. The School Improvement Team (SIT) reviewed the feedback, commendations and recommendations 
from the District Staff review and Onsite review.*  X  yes ___ no 
3. The SIT incorporated the feedback, commendations and recommendations from the District Staff 
review and Onsite review in the school improvement plan. X  yes ___ no 
4. The school either acted on the recommendations or is in process of implementing the 
recommendations.  
   X yes ___ no 

 
*Learning Services/School Leadership Team completes an administrative review of the goals/SIP prior to 
submission of each school’s TIES/SIP Portfolio. 
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                                                                                             Title I Schools Only 
                                                                                                                Published Assurance Statements 
                                                                                                 Additional Schoolwide Plan Requirement                       

 
1.   Identify all federal programs from which funds are being used. 
 
_____   Title I, Part A, Improving the Academic Achievement of the Disadvantaged 
_____   Title I, Part B, Even Start 
_____   Title I, Part D, Neglected and Delinquent 
_____   Title IIA, Teachers and Principals Training and Recruiting Fund 
_____   Title IIB, Math Science Partnership 
_____   Title IID, Enhancing Education Through Technology 
_____   Title III, Part A, Language Instruction for Limited English Proficient and Immigrant Students 
_____   Title IV, Safe and Drug Free Schools and Communities 
______ Title VIB,  Rural Education Initiative 
 
2.   Provide Certification of the Following: 

a. Our school’s Student/Parent Handbook includes information about the school-parent compact or 
agreement that outlines how parents, school staff, and students will share the responsibility of 
improved academic achievement and the means by which the school and parents will build and 
develop a partnership to help students. Note: Title I Schools may use the sample “compact” language, 
found in the common folder in the School Improvement file, to customize the compact for the school and 
to define what strategies are in place to ensure parent involvement.  This information is given to 
parents at Fall conferences.  

b. Our school annually notifies parents in a language and format that is understandable that 
this is a Title I school which is required to demonstrate adequate yearly progress. Note: 
Title I Schools are expected to publish the “drop-in article” prepared by Learning Services in 
their first school newsletter of the year.   This Notification is noted in the October School 
Newsletter. 

c. Our school annually publishes information about “highly qualified teachers”. Note: This 
information appears on the school’s customized School Accountability Report as produced by 
the Communications Division with data from Human Resources. 

d. Our school has plans for assisting student transitions from preschool to kindergarten and 
for 5th grade to 6th grade. These plans are located in the _School Office_____ 
______________________. 

 
YES ____ NO ___ If the answer is no, explain where the information may be found. 
 
Principal Signature: ________________________  Date: __________________ 
 

 
 

Note: Title I Schools are encouraged to: 
• Demonstrate how the intent of the Federal programs will be met. 
• Take advantage of all available federal and state resources. 
• Describe how funds are being used in innovative and creative ways. 
• Develop and maintain a collaborative relationship with a university or community college, or participate in other 

collaborative education initiatives to share expertise and improve teaching and learning. 
• Provide a family literacy component, or have a working, on-going relationship with a family literacy program. 
• Demonstrate the ability to access the community’s mental health resources, social services, hospitals, and local 

law enforcement efforts for safety and health. 



Community Montessori 
 

 
Note: In discussing our evaluation, the review team agreed that our intention in giving a rating of meets expectations is to be the 
equivalent of an A, and ratings of exceeds expectations would be the equivalent of an A plus in a weighted or Advanced Placement 
course. We realize we are setting a very high bar, and wanted you to know that.   
 
Recommendations 
 

 Consider if there are challenges to your achievement goal that are focused at any particular grade level. 
 Think about ways to get richer information about the school climate, as alternatives to the Student Climate Survey. Also 

consider looking at how the survey is administered, and at number of uncertain/don’t know responses to questions. 
 Consider looking into the “Take My Teacher Home” program. 
 In the Inquiry 4 section, you need to add a specific time element to your equity goal to make it a SMART goal. We may 

assume that the goal is for the current year, but that should be explicitly stated.  
 
Commendations 
 

 Especially liked the timeline you gave in the family engagement section and the letter to your community included in the 
midyear progress report. Great examples of informative and clear communication with the community. 

 Your site report observed “excellent progress” on SIP implementation in all areas. 
 Keep up the good work on parent engagement and in bringing in diversity, with soccer, tamale-making, headsets/interpretation, 

etc.  
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Quality of Family Engagement in School Improvement 

No Evidence 
of Success 

Needs 
Improvement Meets Expectations Exceeds Expectations 

School 
improvement 
is conducted 
without 
informing 
parents of 
efforts; no 
evidence of  
engaging 
parents. 

School makes 
some effort to 
engage 
parents in 
school 
improvement 
by informing 
them of 
efforts after 
plans are in 
place. 

School engages diverse groups of 
parents in school improvement by 
soliciting their input into and approval of 
improvement plans.  Effort includes 
advising parents of patterns in data that 
are indicative of areas in greatest need of 
improvement, seeking school 
improvement team members’ approval of 
goals and action plans, and 
communicating progress on action plan 
implementation to all parents on a regular 
basis in parent-friendly language.    

School demonstrates model practice in engaging diverse groups 
of parents in school improvement from the development of the 
plan to its execution.  Parents have opportunities to engage 
collaboratively with staff members at all steps of inquiry to the 
extent that their schedules and interest allow, and are explicitly 
invited to develop theories of action and implement action plans 
in the realm of parent and community partnerships.  All parents 
are advised of patterns in data, and asked for their feedback on 
goals and action plans decided upon by school staff in 
conjunction with school improvement team members.  Diverse 
communities are engaged throughout the year and apprised of 
goal-related data quarterly.   

 
 
 

 
Quality of School Improvement: Achievement 

No Evidence of 
Success Needs Improvement Meets Expectations Exceeds Expectations 
School identifies 
actions that are 
unlikely to make 
meaningful 
improvements to 
practice, and are 
for the most part 
unrelated to data-
based inquiry or 
research- or 
evidence-based 
theories of action 

School identifies actions 
that are for the most part 
likely lead to 
improvement, but most 
areas lack a coherent, 
research- or evidence-
based theory of action, 
include a goal that falls 
well short of SMART 
criteria, or were identified 
based on a very limited 
consideration of data  

School identifies patterns in data 
that are indicative of areas in need 
of improvement and corresponding 
barriers to improvement, and 
develops coherent, research-based  
theories of action to remove barriers 
at both the classroom and school 
levels, incorporating parent and 
community resources.  Goals are 
SMART, and, with few exceptions, 
action plans clearly reflect thoughtful 
implementation of theories of action.    

School demonstrates model practice in 
school improvement from the development 
of the plan to its execution with diverse 
stakeholder involvement.  All steps of 
inquiry are well-documented, with resulting 
action plans clearly related to a research-
based theory of action that flows seamlessly 
from identified patterns in data and barriers 
uncovered through thoughtful consideration 
of those patterns.  Goals are SMART, and 
embody ideals of equity and excellence in 
student achievement. 
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Quality of School Improvement: Climate 
No Evidence of 
Success Needs Improvement Meets Expectations Exceeds Expectations 
School identifies 
actions that are 
unlikely to make 
meaningful 
improvements to 
practice, and are 
for the most part 
unrelated to data-
based inquiry or 
research- or 
evidence-based 
theories of action 

School identifies actions 
that are for the most part 
likely lead to 
improvement, but most 
areas lack a coherent, 
research- or evidence-
based theory of action, 
include a goal that falls 
well short of SMART 
criteria, or were identified 
based on a very limited 
consideration of data  

School identifies patterns in data 
that are indicative of areas in need 
of improvement and corresponding 
barriers to improvement, and 
develops coherent, research-based  
theories of action to remove barriers 
at both the classroom and school 
levels, incorporating parent and 
community resources.  Goals are 
SMART, and, with few exceptions, 
action plans clearly reflect thoughtful 
implementation of theories of action.    

School demonstrates model practice in 
school improvement from the development 
of the plan to its execution with diverse 
stakeholder involvement.  All steps of 
inquiry are well-documented, with resulting 
action plans clearly related to a research-
based theory of action that flows seamlessly 
from identified patterns in data and barriers 
uncovered through thoughtful consideration 
of those patterns.  Goals are SMART, and 
embody ideals of equity and excellence in 
student achievement. 

 
 

 
Quality of School Improvement: Equity 

No Evidence of 
Success Needs Improvement Meets Expectations Exceeds Expectations 
School identifies 
actions that are 
unlikely to make 
meaningful 
improvements to 
practice, and are 
for the most part 
unrelated to data-
based inquiry or 
research- or 
evidence-based 
theories of action 

School identifies actions 
that are for the most part 
likely lead to 
improvement, but most 
areas lack a coherent, 
research- or evidence-
based theory of action, 
include a goal that falls 
well short of SMART 
criteria, or were identified 
based on a very limited 
consideration of data  

School identifies patterns in data 
that are indicative of areas in need 
of improvement and corresponding 
barriers to improvement, and 
develops coherent, research-based  
theories of action to remove barriers 
at both the classroom and school 
levels, incorporating parent and 
community resources.  Goals are 
SMART, and, with few exceptions, 
action plans clearly reflect thoughtful 
implementation of theories of action.    

School demonstrates model practice in 
school improvement from the development 
of the plan to its execution with diverse 
stakeholder involvement.  All steps of 
inquiry are well-documented, with resulting 
action plans clearly related to a research-
based theory of action that flows seamlessly 
from identified patterns in data and barriers 
uncovered through thoughtful consideration 
of those patterns.  Goals are SMART, and 
embody ideals of equity and excellence in 
student achievement. 
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Site Visit Final Report & Procedures Form: BVSD Accreditation 
 

School Name: Community Montessori  
Dates of Review: January 17 and 18, 2008 
 
Signature of Team Chair and Reviewers Gender 

Male/Female 
Race/Ethnicity 

Team Chair:  Phil Katsampes 
 

Male Caucasian 

DAC Representative: Julie Gullett 
 

Female Caucasian 

Licensed Staff Member: Tiia Norsym 
 

Female Hispanic 

Licensed Staff Member: Alice Renton 
 

Female Hispanic 

Education Center Rep: Dr. Judy Slinger 
 

Female Caucasian 

Montessori Consultant: Dr. Martha Urioste 
 
Montessori Educator: John Fowler 

Female 
 
Male 

Hispanic 
 
Caucasian 

 
DAC Staff Liaison Certification by                                                       (signature) 
Date____ 
 
Statement of Confidentiality: Review Team Members agree to conduct the site 
visit with objectivity and rigor, adhering to the highest standards of integrity and 
honesty in maintaining the confidentiality of the findings.   
 
Summary of Findings and Implications  
 

1. School Improvement Design – Are the actions appropriate to the intended 
goals? 

 
Achievement: Yes, actions are appropriate. Focus on writing for a variety of 
authentic purposes and audiences, writing instruction best practices, and 
targeted instruction for struggling writers will lead to an increase in writing 
skills and knowledge.  
 
Organization: Yes, actions are appropriate. CM will improve student climate 
through their implementation of Anti-Bias Curriculum, use of consistent 
Class Meetings, training in Restorative Justice for staff and parents, and 
community celebration of diversity. 
 
Equity: Yes, actions are appropriate. Focus on Sheltered Instruction 
techniques, creation of Spanish/English vocabulary lists, and connection 
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with ESL/Spanish resources in the larger community will lead to many NEP 
and LEP students making more than a year’s growth in one school year.  
 
 

2. Implementation of TIES/SIP/Accreditation Portfolio – Is progress being 
made in the implementation of the actions?  

 
Achievement: Yes, excellent progress is being made. Observation provided 
evidence that teachers are developing individualized plans for offering 
writing activities that focus on authentic purposes and audiences. 
Observation provided evidence that targeted instruction is occurring for 
struggling writers by offering small-group, differentiated instruction in the 
classrooms. Best Practice writing instruction was observed throughout the 
CM classrooms.  
 
Organization: Yes, excellent progress is being made. Observation provided 
evidence that teachers were implementing Anti-Bias Curriculum in 
classrooms. Teachers reported consistent use of Class Meetings. 
Restorative Justice training has been offered to classroom teachers, 
assistants, and parents. A strong celebration of diversity can be observed 
throughout the school.  
 
Equity: Yes, excellent progress is being made. Observation provided 
evidence that teachers are implementing Sheltered Instruction techniques, 
including the use of concrete materials for concept formation, and 
individualized and small-group lessons and sequence. Outstanding 
connections are being made with ESL/Spanish resources in the larger 
community, primarily under the direction of the CM Community Liaison. 
Also, Spanish/English vocabulary lists were observed in classrooms with 
significant numbers of English Language Learners.  
 

 
3. Results of Prior Year’s TIES/SIP/Accreditation Portfolio – Have the actions 

resulted in improved student learning and reduction of patterns of inequity 
among subgroups of learners? 

 
Achievement: In the area of writing, for the 4th grade cohort in the 
2006/2007 school year, CM saw an increase in the percentage of students 
who scored proficient or above on the CSAP. They saw a WI increase of 3 
points, which was slightly below their goal but nonetheless healthy. 
 
CM is continuing their work on writing. They determined that it is more 
beneficial to expand their writing goal to encompass a larger group of 
students and grade levels.  
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Equity: CM saw outstanding progress in their goal of ELL students making 
more than a year’s growth. In the 2006/2007 school year, 91% of LEP or 
NEP students made more than a year’s growth.  
 
Organization: CM saw improvement on 50% of the Student Climate Survey 
questions they set as goals. They are continuing their climate work on 
similar questions that measure teasing/making fun.  
 
 

4. Are the goals focused on the priority challenges of the school? 
 
Achievement: Yes, looking at the data, a possible downward trend is 
occurring in writing scores over the past 3 years. This is a priority 
challenge.  
 
It is important to recognize that the demographics of CM have changed 
significantly. New challenges are evolving in the area of supporting low-
income students in literacy. Continuing the existing strategies for 
supporting all students in writing progress is recommended.  
 
Equity: Yes, primary literacy scores show an initial achievement gap 
between ELL students and non-ELL students. This is a priority challenge. 
 
Organization: Yes, several critical questions relating to teasing/making fun 
reveal a possible downward trend in positive responses. This is a priority 
challenge.  
 
We recommend that CM continues to keep a close watch on the student 
climate for the younger primary grades that are not reflected in the BVSD 
Student Climate Survey. Changing demographics in the younger grades 
could manifest into climate issues as these younger students continue on 
into the older grades.  
 
 
 
Recommendations 
  

5. Celebrations: Strengths and Achievements 
 

Achievement 
 
Both reading and writing CSAP scores as measured by weighted index are 
high, with reading scores exceeding those in writing.  Writing scores have 
declined slightly over the past three years but remain well above the state 
average. 
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The three writing achievement strategies listed on the school improvement 
plan are found to be appropriate, and the review committee feels that full 
implementation of them has a high chance of positively affecting student 
achievement in writing.    Those strategies are: 
 

• Write everyday 
• Re-examine current writing instruction 
• Provide additional targeted writing instruction for striving writers 

 
Write Everyday: 
It is very evident that students are writing everyday, throughout the day.  
Students are engaged in skill work including vocabulary, grammar, and 
conventions along with process writing that leads to publishing. 
 
 
Re-examine Current Writing Instruction: 
Teachers shared that they have created individual writing plans, and 
ongoing collaboration about writing instruction is a reality.  The staff is in 
the process of a language arts learning materials adoption which is also 
fueling the dialogue about which materials will best support writing 
instruction “in the Montessori way.”   
 
Provide Additional Targeted Instruction for Striving Writers: 
This is evidenced throughout the day as teachers support individual and 
group writing activities. 
 
 
Children become writers as a result of acquiring certain basic skills and 
attitudes.  These are then integrated and honed in a variety of ways.  The 
following skills and practices are a taste of a wide range of activities and 
are evident at Community Montessori: 
 

• The three- to six-year-old child learns to form words with the 
movable alphabet. 

• Children learn to identify the function of words or parts of speech 
through the application of symbols to sentences. 

• Children learn to identify the parts of a sentence – subject, 
predicate, types of phrases, et al, via charts on which those parts 
are arranged. 

• Children made frequent and meaningful entries in personal 
journals. 

• Specific writing skills such as introduction and voice are taught 
during writers’ workshops. 

• Research and research writing are evident at all levels. 
 
Individualized support is likewise evident throughout the school. 
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Equity 
 
Montessori approach and prepared environment are a strong framework for 
English Language Learners: 

• Concrete materials for concept formation 
• Starting at age 3 for full benefit of three years’ oral language 

development 
• Individualized and small group lessons and sequence 
• Child works at his/her own pace 
• Freedom of choice within a structured environment 
• Safe, comfortable, nurturing environment 
• Multi-age/multi-skill level classrooms allow for heterogeneous 

and homogenous groupings 
• Building foundations of language 
• Respect and development of the child’s native language and 

home culture 
 

Collaborative approach among classroom teacher, ESL teacher, and Native 
Language tutor to meet each student’s individual needs: 

• Language development profile 
• Preview/review in native language 
• Pull-out or push-in for ESL time – small group or one-on-one 
• Flexible 
• Scheduled plan time 

 
 
A special strength of Community Montessori that impacts all areas of this 
review is Parent Involvement.  We want to acknowledge the important role 
of Rosa Invernizze, the Community Liaison, in helping to build the parent 
community as well as the dedication of the SIT/PTA members with whom 
we met.   
 
 
Organization 
 
MODELING – DAY ONE – No evidence of any negative behavior:  Why? 
 
Montessori-prepared environments provide students with space to work 
and space for movement, which supports positive behavior. 

• Aesthetic beauty of Montessori classrooms foster respect, care of 
environment, and sense of community. 

• Multi-aged classrooms create community of caring – older students 
model and care for younger students. 
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Student leaders are courteous, capable, and respectful. 

• During walkthrough – very mature 
• Student leaders use problem-solving explanations on playground – 

wear hats, are peer mentors, activity coordinators (no problems). 
 

Primary teacher was observed using native language models and 
respecting native languages. For example singing Spanish songs and 
serving tea to a visitor in her native language. 
 
Montessori approach to working with small groups was observed. Students 
choose to work together. Students enjoy helping younger children. 
 
Lower elementary lesson on community: 

• Modeled living in another country 
• Other children had input. 
• Older children help P.E. teacher to prepare for gym in lunchroom. 

 
 
Adults and the principal at Community Montessori are professional and 
positive and are excellent role models. 
 
Parents are supportive, sensitive, caring, and action-oriented in their 
continuous role modeling. 

• Parents are frank, transparent, and willing to move forward with 
creative ideas. 

• Models for respect, caring, and kindness 
 
 
Community liaison is a strong link with parents, teachers, community – 
models, translates expectations, activities to parents. 
 
 
A major strength of your organization is your modeling.  We witnessed 
ongoing modeling between: 

• student / teacher 
• teacher / student 
• principal / teacher 
• principal / teacher / parent 

 
An additional strength is that you have implemented clear and concise 
rules and expectations of all students.  *Your school organization goals are 
adequately addressed through the: 
 

• Montessori model of respect, grace, and courtesy 
• The Anti-Bias Curriculum 
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• Restorative Justice 
• Second Classroom meetings 

 
 

6.   Challenges: Questions to Promote Continuous Improvement 
 

Achievement 
 
We want to encourage you to stay strong and true to the Montessori model 
as you focus on your three target areas.  We suggest the following 
challenges: 
 

• Continue to look for meaningful ways to support learning for all 
levels of writers. 

 
• Continue the brave dialogue about your writing practice.  What is 

working?  What is not working?  What do we still need to know more 
about?  How do we support ELLs within the Montessori framework?  
What measures (in addition to CSAP) can be used to measure 
progress towards writing goals? 

 
Equity 
 
Continue with Professional Development and implementation of Sheltered 
Instruction techniques: 

• Continue to offer training in Sheltered Instruction techniques 
• Create opportunities for structured student/student interactions, 

utilizing new vocabulary sentence structures and reinforcing 
concepts 

• Create opportunities for student/student interactions, utilizing new 
vocabulary, sentence structures, and key academic concepts. 

• Vocabulary development across levels, i.e. direct vocabulary 
instruction, Montessori vocabulary cards, content word walls, and 
personal dictionaries organized by content theme 

• ESL teacher to have Montessori materials so there is continuity 
 
 
Parental Involvement 

• Continue fostering personal relationships among all parents; for 
example, room teams and social events. 

• In communicating with parents, be sure to include phone numbers 
as well as emails and website. 

• Encourage the district to provide a set of headsets. 
• Pursue additional ways to expand on soccer opportunities. 
• Continue tamale-making project – unique part of your school 

community! 



 8 

 
 
Organization  
 
How do you continue to infuse the district curriculum while still 
maintaining the Montessori Model?  
 
A few of the behavior situations we saw occurred when there was a break 
from the Montessori Model and were related to unengaged kids who 
distracted others in a disruptive way and interrupted activity, due to the 
lack of a viable plan for movement. 
 
 
 

7. Attach Observations’ Form  
 
Release of Report: In accordance with the intent of Colorado law and State 
Board of Education Rules, a summary report will be issued to the Superintendent 
and the District Board of Education.  As a public document it will be available to 
the school accountability committee and others who may be interested. 
 
Record of Accreditation Team’s Observations from the Site Visit: 

 
        Equity Goal   Achievement Goal  Organization Goal  
Strengths: 

- Teachers 
endorsed in ESL 

- Students work in 
small groups to 
meet individual 
needs. 

- Individualized 
approach to each 
child 

- Students 
displayed self-
disciplined 
behavior during 
group time. 

- Montessori 
educational 
approach offers 
concrete 
experiences, 
hands-on 
materials, 
practical life 

Strengths: 
- Writing 

embedded and 
integrated 
throughout the 
day (e.g., 
grammar boxes, 
journal writing, 
research) 

- Commands that 
are kinesthetic—
kids act them out 

- Classrooms use 
Daily Oral 
Language 
program. 

- Grammar skills, 
sentence 
analysis, and 
writing skills 
were embedded 
throughout the 
day and across 

Strengths: 
- CM has invited 

Susan Sparks as 
support and 
affirmation of 
teacher climate. 

- Lower elem. 
teacher reading 
story about 
M.L.K. 

- Primary teacher 
doing a group 
lesson in English 
and Spanish - a 
song chosen by 
“Anglo child’ 
sung in Spanish 

- Primary teacher 
encouraging use 
of Native 
Language 

- Primary: Children 
playing together 
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skills,  & 
sensorial 
experiences in 
Math. 

- Environment is 
supportive, 
positive affect 

- Native language 
and cultures are 
valued. 

- Native language 
content literacy—
support bags for 
home 

- ESL teacher time 
planned very 
carefully—with 
teacher-
collaborative 
push-in and pull-
out based on 
need 

- Developing 
higher-level 
thinking skills 
through the 
concrete 
activities—
content not 
“dumbed down” 
or simplified 

- Montessori 
materials offer an 
excellent base 
for multicultural 
learning. 

-  
Challenges: 

- Looking for 
structured 
student-to-
student 
interactions: 
Think-Pair-Share 

- How are students 
paired-up? 

levels. 
- Writing WI for 

females 
(matched group 
cohort 2005-
2007) shows an 
increase from 
105 to 109.  

- Writing WI for 
males (matched 
group cohort 
2005-2007) is 
stable (from 100 
to 97). 

- Writing WI is 
stable for 
matched group 
cohorts from 
2005 to 2007 (102 
WI). 

-  
 
Challenges 

- We didn’t see 
peer editing or 
revising.  

- We didn’t see 
written 
responses to 
reading or 
literature groups, 
but that doesn’t 
mean that they 
are not in 
practice; this 
may be more an 
oddity of timing 
rather than a 
challenge 

- (Conversations 
revealed that 
both editing and 
lit groups are in 
place. We just 
didn’t see them.) 

- How do you deal 

on the 
playground—
adequate 
supervision, 
adequate 
equipment—
Rosa was role 
model 

- Code of respect: 
the way children 
use materials/put 
materials away 

- Code of Respect: 
the way Primary 
children behave 
during 
lunchtime—
walking 
peacefully in 
line—welcoming 
responsibility 
down hall to 
rooms—
respectful to 
each other 

- Montessori 
approach to 
working in 
groups—children 
choose to work 
together—
children enjoying 
helping younger 
children 

- Student 
leaders—
problem-solving, 
explanations on 
playground—
wear hats as peer 
leaders—said it 
was “boring” 
because there 
are no problems 

- Grace and 
courtesy among 
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- When does direct 
instruction 
happen for 
ELLs? 

- Concept/Content 
Word Walls and 
Webs for L2 
English 
development—
vocab 
development 

- Graphic 
Organizers not 
observed 

- SIOP Methods 
- Beware of 

“digital divide” 
- Parents: 

continue 
fostering 
personal 
relationships. 

- More soccer?? In 
PE? Parents? 
Community 
Schools?  

- Rosa: audit 3-6- 
year-old 
Montessori 
training? 

-  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

with timeline of 
CM ending at 5th 
grade? 

- Do older grades 
need a unique, 
more open 
structure? 
Should all older 
grades look a 
little different?  

- How does 
Montessori align 
with writing best 
practices? (Our 
feeling was that 
the ongoing 
dialogue of the 
school 
addressed these 
questions.) 

- Maybe a 
connection with 
other Montessori 
public schools? 
This is always a 
good idea. 

  
 
 
 
  

primary 
children—they 
ask to sign guest 
book and offer 
tea. Upper elem. 
students offered 
tea as well 

- Parent 
volunteers are 
positive role 
models for 
respect, caring 
and kindness. 

- Older children 
help PE teacher 
to prepare for 
Gym in 
lunchroom. 

- Primary 
playground has 
adequate 
equipment for 
children, and 
fence provides 
safety for all 
children. 

- Parent leadership 
is strong 
foundation for 
positive school 
climate—willing 
to be frank, 
transparent, and 
committed on 
behalf of all 
students. 

- Aesthetic beauty 
of Montessori 
classrooms 
fosters respect, 
care of 
environment, and 
sense of 
community 
(plants, 
aquariums, 
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pictures). 
- Students leaders 

are courteous, 
capable, and 
respectful—
during walk-
through, they 
were very 
mature. 

- Principal is 
excellent role 
model in her 
leadership role—
staff 
development  
priorities 
demonstrate 
sincere effort to 
create successful 
destratification. 

- Parents are 
supportive of 
destratification of 
the school and 
illustrate their 
sensitivity 
toward inclusion 
of all parents. 

- Adults at CM are 
professional and 
positive and 
good role 
models. 

- No evidence of 
negative 
behavior 

- Children are 
playing 
respectfully 
during 
lunchtime—in 
hall—on 
playground. 

- Primary children 
taught to take 
care of 
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classroom—
washing dishes, 
sweeping, and 
cleaning 
materials 

- Community 
Liaison is strong 
link with parents 
and translates 
important school 
values, 
expectations, 
and activities to 
parents. 

- Montessori multi- 
aged classrooms 
create 
community of 
caring—older 
students help 
younger 
students. 

- Montessori 
prepared 
environments 
provide students 
with space for 
work/movement. 

  
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Program Characteristics

Special Programs and Opportunities

Demographics

Special Programs
ELL 

(English 
Language 
Learners)

Lunch SPED 
(Special 

Education 
Students)

504
(non-SPED 

Disabled 
Students) 

TAG 
(Talented 

and Gifted 
Students)

Free Reduced

# % # % # % # % # % # %
30 13.2% 36 15.8% 9 3.9% 18 7.9% 0 0% 15 6.6%

Gender Ethnicity
Female Male American 

Indian
African 

American
Caucasian Asian Latino

# % # % # % # % # % # % # %
106 46.5% 122 53.5% 0 0% 3 1.3% 165 72.4% 23 10.1% 37 16.2%

School Climate
Assurance of  our good faith effort of  implementation of  a safe school plan, 
including use of  a threat assessment team to evaluate threats of  violence, is 
provided in our annual End-of-Year Report which is available in the school office.
This report provides evidence that

•	 the school improvement team analyzes and uses data from the student 
climate survey; 

•	 the school is taking specific actions to continuously improve the safe, civil 
learning environment of  the school; 

•	 the school has a mechanism for students to report anonymously statements 
or conduct that worries them; 

•	 the school is working to overcome any “code of  silence” that may exist in 
the current student culture; 

•	 the school has adopted some form of  a bully-prevention program (e.g. 
conflict mediation, character education, restorative justice); and 

•	 a threat assessment team has been established at the school.
According to the 2007-08 Parent Snapshot and Student Climate Surveys . . .
•	 86 percent of  students say they feel safe at school.
•	 91 percent of  students say they have friends at school.	
•	 96 percent of  parents say teachers treat their student with respect.	
•	 99 percent of  parents say students of  different cultural, racial and ethnic 

backgrounds are treated with respect at this school.

Community Montessori is a Montessori focus school in the 
Boulder Valley School District.  A grassroots effort 13 years ago, 
the school continues to expand to full capacity and celebrate 
a community of  joyful learners.  The school’s success can be 
attributed to a wonderful staff  and tremendous parent dedication 
and involvement.

Together our community of  parents and staff  has re-visited and 
re-committed to our school’s mission and goals.  Our enrollment 
for the coming year indicates that we will have increased 
opportunity to embrace the multicultural essence of  Montessori 
and celebrate the diversity in our world. Our teachers have been 
excited to continue professional development to learn more 
strategies to teach English language learners and all learners.  As 
always, the Montessori principles and philosophy guide the details 
of  our work.

This past year has again been filled with academic success.  We 
continue to differentiate our instructional program to foster 
maximum growth for each child.  We experienced outstanding 
achievement by students as evaluated on numerous measures and 
we are a state-designated “School of  Excellence.”  

Students have also participated in a variety of  activities to help 
create a more peaceful, equitable and sustainable future. A 
restorative vs. retributive approach to conflict is embraced. Respect 
for self, others and the environment is the cornerstone of  all 
decisions and expectations.

Finally, this past year we have again witnessed a key result of  
Montessori education—children who love to work.  It’s true—
given the chance to choose their work and their pace, children 
happily immerse themselves in purposeful activity. They have a 
love of  work and learning from the start and we believe it is our 
responsibility as educators to nurture that love.

Sincerely,

Marlene Skovsted 
Principal

Fall 2008 Report on 

Message from the Principal

A variety of  co-curricular classes are offered at Community Montessori 
before and after school. These include art, music, science, language, physical 
education, and scouts. Fun, age-appropriate activities are also available in the 
after-care program until 6:00 pm.  This program is available to children ages 5 
years through 5th grade. 

Throughout the school year, children have an opportunity to participate 
in Peer Mediation and Restorative Justice sessions. Field trips and speakers 
enhance the curriculum on an ongoing basis. We host various visiting authors, 
presenters and musicians. Classroom events such as poetry readings, drama 
productions, music programs and literature discussions are held.

• 	 Respect for self, others and environment is central to every aspect of  a 
student’s experience at Community Montessori.

• 	 Students have specific freedoms and independent choices within clear, 
safe and consistent limits; self-discipline is fostered through personal 
responsibility.

• 	 Program has an early childhood component which builds foundation for 
elementary.

• 	 Learning cycle progresses through multiage groupings with same teacher: 
primary (ages 3-6), lower elementary (grades 1st- 3rd), upper elementary 
(grades 4th-5th).

• 	 Classroom environments are ordered and aesthetically pleasing.
• 	 Concentration is lengthened and depth of  study encouraged through 

uninterrupted learning blocks.
• 	 Each classroom has a full complement of  hands-on learning materials that 

are developmentally-sequenced and progress from concrete to abstract.
• 	 Curriculum subject matter is integrated and students explore a variety of  

resources beyond the classroom.
• 	 Instructional strategies and classroom format adapt to specific student 

needs.
• 	 Parental involvement in classroom and school community is integral.
• 	 Parent education on the Montessori model is provided.
• 	 Teachers have both Montessori and State Certification.
• 	 Administrator is trained and experienced in Montessori Method.
• 	 Community Montessori program characteristics are aligned with current 

research in the areas of  “best practices” and “brain-based education.”

Community Montessori is the unique combination of  learning and accomplishing academic 
achievement in a seamless way, without pressure or focus on test results. Rather, while 
learning, the children are building relationships with classmates, expressing personal 

interests and creativity, and developing potential as both communal and individual beings. 
They are almost completely unaware of  how much they are accomplishing. 

It is a kind of  magic.
Tricia and Jim Fitzpatrick, 

parents of  Katie and Galen--alumni

This school is fully accredited by the district  
in compliance with the Colorado State accreditation indicators. 

Excellence and Equity

Boulder Valley 
School District
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attributed to a wonderful staff  and tremendous parent dedication 
and involvement.

Together our community of  parents and staff  has re-visited and 
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CSAP data is presented in the form of  weighted index. To calculate the weighted 
index, each performance level is given an assigned value and then the values are aver-
aged. An advanced proficient score is worth 150, proficient is 100, partially proficient is 
50 and unsatisfactory and not tested receive -50. If all students were to achieve a score of 
proficient, a school’s weighted index score would be 100. The weighted index calculation 
works in much the same way as a grade point average (GPA). Point values are given for 
each grade (or level of proficiency) and the average falls between the values associated 
with those categories. 
Please note, weighted index calculations must be viewed in light of standard error. Standard 
error gives a rough idea of how much we might expect the average score for all students to 
vary due to chance, based on the number of students who were assessed.

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 
 04-05  +/- 7 
 05-06 +/- 7
 06-07 +/- 7
 07-08 +/- 7 

State Assessments

Parent Satisfaction
According to the 2007-08 Snapshot Survey. . . 

•	 94 percent of  parents say their child has a positive attitude about his/her 
school.

•	 95 percent agree that the school sets high and realistic expectations for 
their child.

•	 93 percent of  parents say they feel welcome at this school.

Achievement Data

Teacher Quality
Federal laws enacted in 2002 require school districts to hire teachers who 
meet identified standards and who are deemed highly qualified in their field of  
endorsement. Approximately 99.7 percent of  Boulder Valley School District’s 
teachers currently meet or exceed the federal requirements. The district has an 
exceptionally well-qualified cadre of  teachers, who on average have 12 years 
of  teaching experience. Over half  of  our teachers hold advanced degrees. For 
any teacher who does not currently meet the federal criteria, a plan exists to 
become highly qualified by the end of  the school year. 	

Additional information on staff  classification, salaries and professional 
experience of  teachers is included in the School Accountability Report by the 
Colorado Department of  Education. 

To request specific information about a teacher’s qualifications, parents may 
fill out a Teacher Qualification Request form. These forms are available from 
the school office, at the BVSD website (go to http://www.bvsd.org/Parents 
and scroll to the bottom of  the page for the link), or at the district Education 
Center Human Resources department (6500 East Arapahoe Road). To 
ensure that fair and uniform information is provided, no requests for teacher 
qualification will be processed at the school. All requests must be processed by 
the Boulder Valley School District’s Department of  Human Resources. 

Student Teacher Ratio: 16.3:1

According to the 2007-08 Snapshot Survey. . .

•	 93 percent of  parents say teachers at this school encourage their student 
to do his/her best.	

•	 95 percent of  parents agree teachers at this school are committed to 
maximizing student achievement.

What Parents Are Saying
"Community Montessori creates an atmosphere where children respect each other, 
process and execute hands-on learning, and embrace the joy of  their experience.  What 
more could a parent wish for? When our family signed on to Community Montessori 
10 years ago, I had no idea what an incredible experience lay ahead. The enthusiasm 
for learning and the methods developed by Maria Montessori are far reaching for 
many children. The process grows with each child who adopts previous skills to the 
next level as the child requires. My children have thrived and I am proud to have my 
children’s educational start be so positive. This experience will have an everlasting 
positive impact on my children.” 

Clarissa King, parent of  Ben and Megan--alumni
“It is an amazing feeling and sense of  security knowing that you are sending your 
children off  to a place that nurtures, teaches, excites and builds their self  esteem.  
Community Montessori has given me, my husband and our three children this gift that 
I’m not sure we can ever repay.”

Loran and Conrad Lattes, parents of  Ben-age 8, Sophie-age 11 and Emma-age 14
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In Spring 2008, a new science CSAP test was administered to students, therefore 
only one year of data is now available. Only 5th grade students took this assessment.

District Assessments
The district is required to assess and report student achievement of  standards 
in social studies, art, music, physical education and world languages as these 
are not assessed by CSAP. Boulder Valley determines student achievement 
in these areas by having teachers administer district-developed common 
assessments and use the results of  these assessments to inform their 
professional judgment regarding individual student performance relative to 
identified content standards. Other student work may also be included in the 
evidence that teachers use to make their determinations. 

Results for the elementary level music, art and physical education standards 
are reported below. Assessment in other areas is being phased in over the next 
few years. Results for district assessed standards are reported as the percent of  
students who are proficient and above.

Music
2007-08

 School play 96 %
  read/write 88 %
  sing 96 %
 
 BVSD play 92 %
  read/write 92 %
  sing 85 %

Visual Arts
Elements/Design/

Sensory and 
Expressive Features

2007-08
 School 100 %
 BVSD 99 %

Physical Education
2007-08

 School cognitive 100 %
   fitness 75 %
  skill 100 %
 
 BVSD cognitive 80 %
   fitness 84 %
  skill 89 %



Community Montessori
805 Gillaspie Drive 
Boulder, CO, 80305 

Phone: 303.444.7479
Principal: Marlene Skovsted
http://schools.bvsd.org/
communitymontessori

Community 
Montessori

Program Characteristics

Special Programs and Opportunities

Demographics

Special Programs
ELL 

(English 
Language 
Learners)

Lunch SPED 
(Special 

Education 
Students)

504
(non-SPED 

Disabled 
Students) 

TAG 
(Talented 

and Gifted 
Students)

Free Reduced

# % # % # % # % # % # %
30 13.2% 36 15.8% 9 3.9% 18 7.9% 0 0% 15 6.6%

Gender Ethnicity
Female Male American 

Indian
African 

American
Caucasian Asian Latino

# % # % # % # % # % # % # %
106 46.5% 122 53.5% 0 0% 3 1.3% 165 72.4% 23 10.1% 37 16.2%

School Climate
Assurance of  our good faith effort of  implementation of  a safe school plan, 
including use of  a threat assessment team to evaluate threats of  violence, is 
provided in our annual End-of-Year Report which is available in the school office.
This report provides evidence that

•	 the school improvement team analyzes and uses data from the student 
climate survey; 

•	 the school is taking specific actions to continuously improve the safe, civil 
learning environment of  the school; 

•	 the school has a mechanism for students to report anonymously statements 
or conduct that worries them; 

•	 the school is working to overcome any “code of  silence” that may exist in 
the current student culture; 

•	 the school has adopted some form of  a bully-prevention program (e.g. 
conflict mediation, character education, restorative justice); and 

•	 a threat assessment team has been established at the school.
According to the 2007-08 Parent Snapshot and Student Climate Surveys . . .
•	 86 percent of  students say they feel safe at school.
•	 91 percent of  students say they have friends at school.	
•	 96 percent of  parents say teachers treat their student with respect.	
•	 99 percent of  parents say students of  different cultural, racial and ethnic 

backgrounds are treated with respect at this school.

Community Montessori is a Montessori focus school in the 
Boulder Valley School District.  A grassroots effort 13 years ago, 
the school continues to expand to full capacity and celebrate 
a community of  joyful learners.  The school’s success can be 
attributed to a wonderful staff  and tremendous parent dedication 
and involvement.

Together our community of  parents and staff  has re-visited and 
re-committed to our school’s mission and goals.  Our enrollment 
for the coming year indicates that we will have increased 
opportunity to embrace the multicultural essence of  Montessori 
and celebrate the diversity in our world. Our teachers have been 
excited to continue professional development to learn more 
strategies to teach English language learners and all learners.  As 
always, the Montessori principles and philosophy guide the details 
of  our work.

This past year has again been filled with academic success.  We 
continue to differentiate our instructional program to foster 
maximum growth for each child.  We experienced outstanding 
achievement by students as evaluated on numerous measures and 
we are a state-designated “School of  Excellence.”  

Students have also participated in a variety of  activities to help 
create a more peaceful, equitable and sustainable future. A 
restorative vs. retributive approach to conflict is embraced. Respect 
for self, others and the environment is the cornerstone of  all 
decisions and expectations.

Finally, this past year we have again witnessed a key result of  
Montessori education—children who love to work.  It’s true—
given the chance to choose their work and their pace, children 
happily immerse themselves in purposeful activity. They have a 
love of  work and learning from the start and we believe it is our 
responsibility as educators to nurture that love.

Sincerely,

Marlene Skovsted 
Principal

Fall 2008 Report on 

Message from the Principal

A variety of  co-curricular classes are offered at Community Montessori 
before and after school. These include art, music, science, language, physical 
education, and scouts. Fun, age-appropriate activities are also available in the 
after-care program until 6:00 pm.  This program is available to children ages 5 
years through 5th grade. 

Throughout the school year, children have an opportunity to participate 
in Peer Mediation and Restorative Justice sessions. Field trips and speakers 
enhance the curriculum on an ongoing basis. We host various visiting authors, 
presenters and musicians. Classroom events such as poetry readings, drama 
productions, music programs and literature discussions are held.

• 	 Respect for self, others and environment is central to every aspect of  a 
student’s experience at Community Montessori.

• 	 Students have specific freedoms and independent choices within clear, 
safe and consistent limits; self-discipline is fostered through personal 
responsibility.

• 	 Program has an early childhood component which builds foundation for 
elementary.

• 	 Learning cycle progresses through multiage groupings with same teacher: 
primary (ages 3-6), lower elementary (grades 1st- 3rd), upper elementary 
(grades 4th-5th).

• 	 Classroom environments are ordered and aesthetically pleasing.
• 	 Concentration is lengthened and depth of  study encouraged through 

uninterrupted learning blocks.
• 	 Each classroom has a full complement of  hands-on learning materials that 

are developmentally-sequenced and progress from concrete to abstract.
• 	 Curriculum subject matter is integrated and students explore a variety of  

resources beyond the classroom.
• 	 Instructional strategies and classroom format adapt to specific student 

needs.
• 	 Parental involvement in classroom and school community is integral.
• 	 Parent education on the Montessori model is provided.
• 	 Teachers have both Montessori and State Certification.
• 	 Administrator is trained and experienced in Montessori Method.
• 	 Community Montessori program characteristics are aligned with current 

research in the areas of  “best practices” and “brain-based education.”

Community Montessori is the unique combination of  learning and accomplishing academic 
achievement in a seamless way, without pressure or focus on test results. Rather, while 
learning, the children are building relationships with classmates, expressing personal 

interests and creativity, and developing potential as both communal and individual beings. 
They are almost completely unaware of  how much they are accomplishing. 

It is a kind of  magic.
Tricia and Jim Fitzpatrick, 

parents of  Katie and Galen--alumni

This school is fully accredited by the district  
in compliance with the Colorado State accreditation indicators. 

Excellence and Equity

Boulder Valley 
School District



CSAP data is presented in the form of  weighted index. To calculate the weighted 
index, each performance level is given an assigned value and then the values are aver-
aged. An advanced proficient score is worth 150, proficient is 100, partially proficient is 
50 and unsatisfactory and not tested receive -50. If all students were to achieve a score of 
proficient, a school’s weighted index score would be 100. The weighted index calculation 
works in much the same way as a grade point average (GPA). Point values are given for 
each grade (or level of proficiency) and the average falls between the values associated 
with those categories. 
Please note, weighted index calculations must be viewed in light of standard error. Standard 
error gives a rough idea of how much we might expect the average score for all students to 
vary due to chance, based on the number of students who were assessed.

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 
 04-05  +/- 7 
 05-06 +/- 7
 06-07 +/- 7
 07-08 +/- 7 

State Assessments

Parent Satisfaction
According to the 2007-08 Snapshot Survey. . . 

•	 94 percent of  parents say their child has a positive attitude about his/her 
school.

•	 95 percent agree that the school sets high and realistic expectations for 
their child.

•	 93 percent of  parents say they feel welcome at this school.

Achievement Data

Teacher Quality
Federal laws enacted in 2002 require school districts to hire teachers who 
meet identified standards and who are deemed highly qualified in their field of  
endorsement. Approximately 99.7 percent of  Boulder Valley School District’s 
teachers currently meet or exceed the federal requirements. The district has an 
exceptionally well-qualified cadre of  teachers, who on average have 12 years 
of  teaching experience. Over half  of  our teachers hold advanced degrees. For 
any teacher who does not currently meet the federal criteria, a plan exists to 
become highly qualified by the end of  the school year. 	

Additional information on staff  classification, salaries and professional 
experience of  teachers is included in the School Accountability Report by the 
Colorado Department of  Education. 

To request specific information about a teacher’s qualifications, parents may 
fill out a Teacher Qualification Request form. These forms are available from 
the school office, at the BVSD website (go to http://www.bvsd.org/Parents 
and scroll to the bottom of  the page for the link), or at the district Education 
Center Human Resources department (6500 East Arapahoe Road). To 
ensure that fair and uniform information is provided, no requests for teacher 
qualification will be processed at the school. All requests must be processed by 
the Boulder Valley School District’s Department of  Human Resources. 

Student Teacher Ratio: 16.3:1

According to the 2007-08 Snapshot Survey. . .

•	 93 percent of  parents say teachers at this school encourage their student 
to do his/her best.	

•	 95 percent of  parents agree teachers at this school are committed to 
maximizing student achievement.

What Parents Are Saying
"Community Montessori creates an atmosphere where children respect each other, 
process and execute hands-on learning, and embrace the joy of  their experience.  What 
more could a parent wish for? When our family signed on to Community Montessori 
10 years ago, I had no idea what an incredible experience lay ahead. The enthusiasm 
for learning and the methods developed by Maria Montessori are far reaching for 
many children. The process grows with each child who adopts previous skills to the 
next level as the child requires. My children have thrived and I am proud to have my 
children’s educational start be so positive. This experience will have an everlasting 
positive impact on my children.” 

Clarissa King, parent of  Ben and Megan--alumni
“It is an amazing feeling and sense of  security knowing that you are sending your 
children off  to a place that nurtures, teaches, excites and builds their self  esteem.  
Community Montessori has given me, my husband and our three children this gift that 
I’m not sure we can ever repay.”

Loran and Conrad Lattes, parents of  Ben-age 8, Sophie-age 11 and Emma-age 14
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Beginning in spring 2005, CSAP math tests were administered to 3rd and 4th graders 
as well as 5th graders, who were the only elementary grade taking it in prior years. 
Therefore, only four years of data are available for all three grades.
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2008 2008

In Spring 2008, a new science CSAP test was administered to students, therefore 
only one year of data is now available. Only 5th grade students took this assessment.

District Assessments
The district is required to assess and report student achievement of  standards 
in social studies, art, music, physical education and world languages as these 
are not assessed by CSAP. Boulder Valley determines student achievement 
in these areas by having teachers administer district-developed common 
assessments and use the results of  these assessments to inform their 
professional judgment regarding individual student performance relative to 
identified content standards. Other student work may also be included in the 
evidence that teachers use to make their determinations. 

Results for the elementary level music, art and physical education standards 
are reported below. Assessment in other areas is being phased in over the next 
few years. Results for district assessed standards are reported as the percent of  
students who are proficient and above.

Music
2007-08

 School play 96 %
  read/write 88 %
  sing 96 %
 
 BVSD play 92 %
  read/write 92 %
  sing 85 %

Visual Arts
Elements/Design/

Sensory and 
Expressive Features

2007-08
 School 100 %
 BVSD 99 %

Physical Education
2007-08

 School cognitive 100 %
   fitness 75 %
  skill 100 %
 
 BVSD cognitive 80 %
   fitness 84 %
  skill 89 %



CSAP data is presented in the form of  weighted index. To calculate the weighted 
index, each performance level is given an assigned value and then the values are aver-
aged. An advanced proficient score is worth 150, proficient is 100, partially proficient is 
50 and unsatisfactory and not tested receive -50. If all students were to achieve a score of 
proficient, a school’s weighted index score would be 100. The weighted index calculation 
works in much the same way as a grade point average (GPA). Point values are given for 
each grade (or level of proficiency) and the average falls between the values associated 
with those categories. 
Please note, weighted index calculations must be viewed in light of standard error. Standard 
error gives a rough idea of how much we might expect the average score for all students to 
vary due to chance, based on the number of students who were assessed.

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 03-04  +/- 5 
 04-05 +/- 5
 05-06   +/- 5
 06-07 +/- 5
 07-08 +/- 5 

Standard Error for 
School

 
 04-05  +/- 7 
 05-06 +/- 7
 06-07 +/- 7
 07-08 +/- 7 

State Assessments

Parent Satisfaction
According to the 2007-08 Snapshot Survey. . . 

•	 94 percent of  parents say their child has a positive attitude about his/her 
school.

•	 95 percent agree that the school sets high and realistic expectations for 
their child.

•	 93 percent of  parents say they feel welcome at this school.

Achievement Data

Teacher Quality
Federal laws enacted in 2002 require school districts to hire teachers who 
meet identified standards and who are deemed highly qualified in their field of  
endorsement. Approximately 99.7 percent of  Boulder Valley School District’s 
teachers currently meet or exceed the federal requirements. The district has an 
exceptionally well-qualified cadre of  teachers, who on average have 12 years 
of  teaching experience. Over half  of  our teachers hold advanced degrees. For 
any teacher who does not currently meet the federal criteria, a plan exists to 
become highly qualified by the end of  the school year. 	

Additional information on staff  classification, salaries and professional 
experience of  teachers is included in the School Accountability Report by the 
Colorado Department of  Education. 

To request specific information about a teacher’s qualifications, parents may 
fill out a Teacher Qualification Request form. These forms are available from 
the school office, at the BVSD website (go to http://www.bvsd.org/Parents 
and scroll to the bottom of  the page for the link), or at the district Education 
Center Human Resources department (6500 East Arapahoe Road). To 
ensure that fair and uniform information is provided, no requests for teacher 
qualification will be processed at the school. All requests must be processed by 
the Boulder Valley School District’s Department of  Human Resources. 

Student Teacher Ratio: 16.3:1

According to the 2007-08 Snapshot Survey. . .

•	 93 percent of  parents say teachers at this school encourage their student 
to do his/her best.	

•	 95 percent of  parents agree teachers at this school are committed to 
maximizing student achievement.

What Parents Are Saying
"Community Montessori creates an atmosphere where children respect each other, 
process and execute hands-on learning, and embrace the joy of  their experience.  What 
more could a parent wish for? When our family signed on to Community Montessori 
10 years ago, I had no idea what an incredible experience lay ahead. The enthusiasm 
for learning and the methods developed by Maria Montessori are far reaching for 
many children. The process grows with each child who adopts previous skills to the 
next level as the child requires. My children have thrived and I am proud to have my 
children’s educational start be so positive. This experience will have an everlasting 
positive impact on my children.” 

Clarissa King, parent of  Ben and Megan--alumni
“It is an amazing feeling and sense of  security knowing that you are sending your 
children off  to a place that nurtures, teaches, excites and builds their self  esteem.  
Community Montessori has given me, my husband and our three children this gift that 
I’m not sure we can ever repay.”

Loran and Conrad Lattes, parents of  Ben-age 8, Sophie-age 11 and Emma-age 14
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Beginning in spring 2005, CSAP math tests were administered to 3rd and 4th graders 
as well as 5th graders, who were the only elementary grade taking it in prior years. 
Therefore, only four years of data are available for all three grades.
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In Spring 2008, a new science CSAP test was administered to students, therefore 
only one year of data is now available. Only 5th grade students took this assessment.

District Assessments
The district is required to assess and report student achievement of  standards 
in social studies, art, music, physical education and world languages as these 
are not assessed by CSAP. Boulder Valley determines student achievement 
in these areas by having teachers administer district-developed common 
assessments and use the results of  these assessments to inform their 
professional judgment regarding individual student performance relative to 
identified content standards. Other student work may also be included in the 
evidence that teachers use to make their determinations. 

Results for the elementary level music, art and physical education standards 
are reported below. Assessment in other areas is being phased in over the next 
few years. Results for district assessed standards are reported as the percent of  
students who are proficient and above.

Music
2007-08

 School play 96 %
  read/write 88 %
  sing 96 %
 
 BVSD play 92 %
  read/write 92 %
  sing 85 %

Visual Arts
Elements/Design/

Sensory and 
Expressive Features

2007-08
 School 100 %
 BVSD 99 %

Physical Education
2007-08

 School cognitive 100 %
   fitness 75 %
  skill 100 %
 
 BVSD cognitive 80 %
   fitness 84 %
  skill 89 %



         
   Midyear Progress Report   

 
Midyear Progress Report on Achievement, Climate, Equity and School Operations Goals 

                                                 Due:  February 27, 2009  
 
 
School:  Community Montessori         Principal: Marlene Skovsted         SIT Chair: Rodney Russ 
 
SMART GOALS 
 
Achievement (A):  Community Montessori’s weighted index as measured by the 2009 CSAP in writing will increase by at least 5 
points over a two-year period, rising from 96 to 101.   
 
             
Climate (C):  We will increase the positive response rate by 10 percentage points on the BVSD Student Climate Survey over a two- 
year period on items:  #14, #18, #30, #31, and #37. 
#14-not made fun of because different; #18-school rules easy to understand; #30-I have not been physically hurt; #31-students with 
disabilities are treated fairly; #37-not teased because of different language 
 
 
Equity (E):  60% of our NEP and LEP students will meet grade level benchmarks in reading or make more than a year’s growth. 
 
 
School Organization (O):  To maximize safety in building, on playground and during arrival/dismissal. 
 
 
Electronic copy of mid-year progress report to school community on current year school improvement plan is attached. 

 
 
 
 
 



Published Midyear Progress Report  (continued) 
 

Midyear Progress Report on Achievement, Climate, Equity, Operations 
Due:  February 27, 2009   

 
Using Inquiry 5 of the School Improvement Plan, describe progress on each strategy.  Add more rows as necessary.  If you 
have added strategies since the SIP was submitted, include them. 
 
Key  3 = fully implemented        2 = implementation in progress       1= in planning stage     0 = cancelled or not started  

Transformational 
Strategies 

(Column 1 of Inquiry 5) 
 

E, A, 
C, S 

Status Evidence of Progress Elaboration/Comments/ Issues 

Write on a daily basis A 2-3 
 
 
 
 
 
 
3 

-Each classroom has set time aside to write.  Classes 
have implemented Being a Writer.   During PD on 
10/31 staff discussed how they were using it along with 
other writing ideas. 
-Teachers shared ideas on paragraph writing during PD  
-Teachers met to discuss how to present writing in a 
multi-age classroom 
02/16/09  
-Daily Writers’ Workshops are established.  
-Published works include: (Upper El) Rev. Dr. Martin 
Luther King, Jr. and paragraphs on Abraham Lincoln; 
short stories, research reports; (Lower El) paragraphs 
about the five classes of vertebrates, African folk tales, 
African-American biographies, timelines, personal 
narratives, fables, etc. 

   
 
 
 
PD—10/31 
 
11/4/ 08 Sarah, Jeannie, Holly 
 
Many students have completed 
their first writing journals and are 
working on their second. Must 
have more spirals/journals next 
year. 

Provide additional, targeted instruction 
for struggling writers 
 
 
 
 
 
 
 
 

A 
 
 
 
 
 
 
 
 
 

2-3 
 
 
 
 
 
 
 
 
 

-Each classroom is working with grammar boxes or 
other classroom materials to understand parts of speech 
more clearly. 
-Teachers met with ELL instructor to go over how 
sentence diagramming is taught in the classroom. 
-RTI and SSP instructors are meeting with students on 
a one-to-one basis, small group and providing 
classroom assistance. 
-Time with native language tutor. 
 

 
 
 
11/5/08 Cristi, Jeffrey, Holly 
 
 
 
-Met with ELL instructor and 
worked on schedule for native 
language tutor. 



 
 
 
 
 
 
 
 
 
 
closely aligned with work of 
interventionists 
 
 
 
 
 
 
 
 
 
 
 
 
provide parent education/communication 

 
 
 
 
 
 
 
 
 
 
A 
 
 
 
 
 
 
 
 
 
 
 
 
 
A 

 
 
 
 
 
 
 
 
 
 
3 
 
 
 
3 
 
 
 
 
 
 
 
 
 
 

Books to help students with background knowledge of 
learning were ordered and are being sent home as part 
of weekly assignments. 
 
 
 
Teachers met to score writing samples using rubrics, 
talked about areas of strength and areas for more 
instruction. 
 
Teachers and RTI liaisons are meeting weekly. 
 
 
 
01/15/09 Discussed Rubrics.  
 
01/22/09 This year we shall continue to use Fireside 
Rubric. New rubric created to identify specific skills 
for further instruction; it will be piloted by 2 classes 
and considered for use next year. 
 
 
 
 
Teachers and RTI liaisons meet with parents at 
conferences and as needed. 
 
Parents have been given instructions on the writing 
process, including planning, drafting, revising, editing, 
and publishing. 
 
 

-Students were having a difficult 
time understanding writing 
assignments without 
understanding background of 
information presented. 
 
 
 
Teachers and RTI liaisons would 
benefit from time allocated for 
these meetings; planning time is 
currently used 
  
Last year practiced scoring rubrics 
to ensure inter-rater reliability.  
 
New rubric designed in response 
to teachers liking the Fireside 
Rubric for its details and the easy 
record-keeping format of the 
Being a Writer Assessment. 
 
Rubrics enable targeted 
instruction 
 
 
 
Fall Survey indicated parent 
interest for annual Parent Night 
presentation on Nurtured Heart 
approach, writing was not 
selected. 

Authentic homework A 2-3 
 
 
 
2 

Teachers have met on ongoing basis with ELL 
instructor to create meaningful and authentic writing 
homework. 
 
Weekly writing assignments assigned to practice skills 
taught in class. 

 
 
 

 
 



 
Classroom/School: 
More fully integrate current affective 
programs throughout school and 
community (targeting survey results):   
-Social skills 
 
 
-Restorative justice 
 
-Glasser approach 
 
 
 
Anti Bias curriculum  
-Grace and courtesy  
-Classroom meetings 
-Upper Elementary leadership-peer 
mediators 
-Social skills training 
-Specific classroom lessons at all levels 
-Create a measurement tool to target our 
survey results focused on #14, 18, 30 31, 
37 using social skill training/role play 
and including a pre-post test 
measurement in fall and spring 
 

C 
 
 
 
 
 
 
C 
 
C 
 
 
 
C 

 
 
 
 
2 
 
 
2 
 
2 
3 
 
 
 
 
 
2 
2 
 
2 
 
3 
 
2 
 
 

 
-Social worker implementing on-going lessons with 
whole class groups and small focus groups. 
 
-Sharing strategies at levels & staff meetings once a 
month for 10-15 minutes;  
-Nurtured Heart Conference called Inner Wealth 
Initiative attended by one staff member Jan. 19-26 
2009. Staff member shared out to teachers and paras 
1/29/09 and has created follow up notes and is 
available for questions.  
-Climate Summit 11/7/08 with all district school 
climate liaisons (4 teacher reps) 
 
Peer mediators currently on playground 
 
-Social worker did pretest in 3 classrooms for baseline 
data collection 10/08 

 
-On going conversations between 
staff members and collaboration 
with social worker 
 
-Collaboration between teachers 
on all levels and paraprofessionals 
2/19/09 Levels 
2/26/09 Staff 
4/9 Levels 
4/16 Staff 
5/7 Levels 
5/14 Staff 
 
 
 
Next step--social worker to teach 
targeted lessons in classrooms 

 
Community: 
More fully integrate current affective 
programs between home and school by; 
-Dinner Conversation Cards published in  
the BUZZ focused on targeted survey 
results; 
 
 
Classroom Newsletters will continue 
with dinner conversation cards due to 
feedback from  
 

 
C 
 
 
 
 
 
 
 
C 
 
 
 

 
 
 
 
 
 
3 
 
 
 
1 
 
 

 
 
 
 
 
 
Bimonthly School BUZZ communication newsletter 
 
 
Began in BUZZ 11/05 ends 3/09  
Will begin 4/09 until school ends 
 
 

 
 
 
 
 
 
Will transfer information to 
classroom newsletters (more 
parents read) 
 
 
 
 



 
Sock Hop 
 

 
C 

 
 
3 

 
All school event to build community 

 
 
80% approximation turn out with 
some alumni present 

Help the children develop higher order 
academic language through: 

- think, pair, share activities eg in 
Being a Writer  

- author’s chair 
- news period 
- cooperative problem solving 
- authentic questioning 

 

E 3 District Literacy Assessments 
 
Being a Writer Social Skills Assessment 
 
CELA 

Planned professional development 
complete 

Develop background knowledge and 
vocabulary through preview and review. 

E 2 In-class content area assessments Ready to expand to all 
classrooms. 

-Support syntax development through 
content related writing and speaking 

E 2 In-class content area assessments, observations Purchase flip video camera to help 
assess students oral language. 

-Acquire and catalog books and other 
home resources and implement a related 
check-out system.  
 

E 2 Task completion Books have been purchased and 
are being prepped for check-out 

Assess which community organizations 
offer support for academic achievement 
and create a plan to connect families 
with these organizations. 
 

E 2 Contacted: “I Have a Dream” and Big Brothers/Big 
Sisters; box of cereal/milk in one classroom 

Need: Breakfast for  some low 
SES children 

-Teach and practice safety drills 
-Enforce door policy 
-Enforce visitor policy 
-Educate parents regarding safety 
policies through Buzz 
 
-Crisis procedures in place 
 
-Meeting with district regarding CS open 
door 
 
-Meeting with district regarding loop, 
Gillaspie crosswalk, and busses 

 O 
 
 
 
 
 
O 
 
O 
 
 
O 
 

3 
3 
3 
3 and on-
going 
 
3 
 
2 
 
 
2 
 

-On-going lessons in class; whole school drills  
-Reminders in staff newsletter and at staff meetings 
-Strict enforcement from office on policies 
-Reminder of expectation and how to help in parent 
newsletter (10/08) 
-lock-out practice and communication with Community 
Schools  
 
-Meeting with Steve Hoban (8/8); FEMA training (9/2) 
-Meeting (Feb. 18, 2009) with Steve, principal, SIT-
PTA parent rep., Community Schools 
Solution (door will be locked or supervised at all times) 
will be explored in spring and implement in fall of ’09  

On-going reminders on safety 
procedures (August, September 
and October newsletters) 
 
 
 
 
Issue of unlocked door addressed 
in 2005 with operations and 2006 
with CS 
 
Initial meetings on loop/Gillaspie 
were held in 2007 to be completed 



 
-Staff crosswalk at dismissal 
 
 
 
 
-Stop sign in loop 
 
-Playground fencing 
-Adaptation to play structure for younger 
children 

 
O 
 
 
 
 
O 
 
O 
 

 
3 
 
 
 
 
3 
 
3 
3 

 
Meeting Jan. 15, 2009 with principal, parents and 
district; Traffic Engineer hired to conduct study, parent 
input will be included in study  
 
All staff are on dismissal duty; one staff member is 
assigned to crossing children at Gillaspie (using stop 
sign and vest) each day 
We continue to recruit morning guard volunteers; 
rotating staff members as well 
Training of guards has occurred  
 
Put on maintenance list--done 
 
Fencing and adaptation to structure are complete 

by spring or fall of ‘07 
This is still a dangerous situation 
with busses on the street, a busy 
crosswalk and our drive through 
loops 
 
has not been completed 
 
funding from SRA, SIT-PTA and 
primary budgets 

 
 



         
   End of Year Progress Report   

 
End of Year Progress Report on Achievement, Climate, Equity and School Operations Goals 

                                                     Due:  June 4, 2009  
 
 
School:  Community Montessori         Principal: Marlene Skovsted         SIT Chair: Rodney Russ 
 
SMART GOALS 
 
Achievement (A):  Community Montessori’s weighted index as measured by the 2009 CSAP in writing will increase by at least 5 
points over a two-year period, rising from 96 to 101.   
 
             
Climate (C):  We will increase the positive response rate by 10 percentage points on the BVSD Student Climate Survey over a two- 
year period on items:  #14, #18, #30, #31, and #37. 
#14-not made fun of because different; #18-school rules easy to understand; #30-I have not been physically hurt; #31-students with 
disabilities are treated fairly; #37-not teased because of different language 
 
 
Equity (E):  60% of our NEP and LEP students will meet grade level benchmarks in reading or make more than a year’s growth. 
 
 
School Organization (O):  To maximize safety in building, on playground and during arrival/dismissal. 
 
 
Electronic copy of end of year progress report to school community on current year school improvement plan is attached. 

 
 
 
 
 



Published End of Year Progress Report  (continued) 
 

End of Year Progress Report on Achievement, Climate, Equity, Operations 
Due:  June 4, 2009   

 
Using Inquiry 5 of the School Improvement Plan, describe progress on each strategy.  Add more rows as necessary.  If you 
have added strategies since the SIP was submitted, include them. 
 
Key  3 = fully implemented        2 = implementation in progress       1= in planning stage     0 = cancelled or not started  

Transformational 
Strategies 

(Column 1 of Inquiry 5) 
 

E, A, 
C, S 

Status Evidence of Progress Elaboration/Comments/ Issues 

Write on a daily basis A 3 
 
 
 
 
 
 
3 

-Each classroom has set time aside to write.  Classes 
have implemented Being a Writer.   During PD on 
10/31 staff discussed how they were using it along with 
other writing ideas. 
-Teachers shared ideas on paragraph writing during PD  
-Teachers met to discuss how to present writing in a 
multi-age classroom 
02/16/09  
-Daily Writers’ Workshops are established.  
-Published works include: (Upper El) Rev. Dr. Martin 
Luther King, Jr. and paragraphs on Abraham Lincoln; 
short stories, research reports; (Lower El) paragraphs 
about the five classes of vertebrates, African folk tales, 
African-American biographies, timelines, personal 
narratives, fables, etc. 

   
 
 
 
PD—10/31 
 
11/4/ 08 Sarah, Jeannie, Holly 
 
Many students have completed 
their first writing journals and are 
working on their second. Must 
have more spirals/journals next 
year. 

Provide additional, targeted instruction 
for struggling writers 
 
 
 
 
 
 
 
 

A 
 
 
 
 
 
 
 
 
 

3 
 
 
 
 
 
 
 
 
 

-Each classroom is working with grammar boxes or 
other classroom materials to understand parts of speech 
more clearly. 
-Teachers met with ELL instructor to go over how 
sentence diagramming is taught in the classroom. 
-RTI and SSP instructors are meeting with students on 
a one-to-one basis, small group and providing 
classroom assistance. 
-Time with native language tutor. 
 

 
 
 
11/5/08 Cristi, Jeffrey, Holly 
 
 
 
-Met with ELL instructor and 
worked on schedule for native 
language tutor. 



 
 
 
 
 
 
 
 
 
 
closely aligned with work of 
interventionists 
 
 
 
 
 
 
 
 
 
 
 
 
provide parent education/communication 

 
 
 
 
 
 
 
 
 
 
A 
 
 
 
 
 
 
 
 
 
 
 
 
 
A 

 
 
 
 
 
 
 
 
 
 
3 
 
 
 
3 
 
 
 
 
 
 
 
 
 
 

Books to help students with background knowledge of 
learning were ordered and are being sent home as part 
of weekly assignments. 
 
 
 
Teachers met to score writing samples using rubrics, 
talked about areas of strength and areas for more 
instruction. 
 
Teachers and RTI liaisons are meeting weekly. 
 
 
 
01/15/09 Discussed Rubrics.  
 
01/22/09  We shall continue to use Fireside Rubric 
until new rubric is created to identify specific skills for 
further instruction; it will be piloted by 2 classes and 
considered for use next year.  
 
 
New rubric implemented in spring; random writing 
sample chosen by each teacher 
 
 
Teachers and RTI liaisons meet with parents at 
conferences and as needed. 
 
Parents have been given instructions on the writing 
process, including planning, drafting, revising, editing, 
and publishing. 
 
 

-Students were having a difficult 
time understanding writing 
assignments without 
understanding background of 
information presented. 
 
 
 
Teachers and RTI liaisons would 
benefit from time allocated for 
these meetings; planning time is 
currently used 
  
Last year practiced scoring rubrics 
to ensure inter-rater reliability.  
 
New rubric designed in response 
to teachers liking the Fireside 
Rubric for its details and the easy 
record-keeping format of the 
Being a Writer Assessment. 
 
New rubric enables targeted 
instruction 
 
 
Fall Survey indicated parent 
interest for annual Parent Night 
presentation on Nurtured Heart 
approach, writing was not 
selected. 

Authentic homework A 3 
 
 
 
2-3 

Teachers have met on ongoing basis with ELL 
instructor to create meaningful and authentic writing 
homework. 
 
Weekly writing assignments assigned to practice skills 
taught in class. 

 
 
 



 
Classroom/School: 
More fully integrate current affective 
programs throughout school and 
community (targeting survey results):   
-Social skills 
(findings from Helen) 
 
-Restorative justice 
 
-Glasser approach 
 
 
 
Anti Bias curriculum  
-Grace and courtesy  
-Classroom meetings 
-Upper Elementary leadership-peer 
mediators 
-Social skills training 
-Specific classroom lessons at all levels 
-Create a measurement tool to target our 
survey results focused on #14, 18, 30 31, 
37 using social skill training/role play 
and including a pre-post test 
measurement in fall and spring 
 

C 
 
 
 
 
 
 
C 
 
C 
 
 
 
C 

 
 
3 
 
2 
 
 
3 
 
3 
 
 
 
3 
3 
3 
3 
 
3 
 
2 
 
 

 
Positive response rate increase in items #14 from 
65perecntage points to 81 (+14) 
#18 increase from73-88 (+15) 
#37increase from 69-78 (+9) 
 #30 increase from 36-40 (+4) 
# 31 decreased from 82-78 (-4) 
 
-Social worker implemented on-going lessons with 
whole class groups and small focus groups. 
 
Staff used Restorative Justice consistently all year. 
 
-Shared Glasser strategies at levels & staff meetings 
once a month for 10-15 minutes;  
-Nurtured Heart Conference called Inner Wealth 
Initiative attended by one staff member Jan. 19-26 
2009. Staff member shared out to teachers and paras 
1/29/09 and has created follow up notes and is 
available for questions.  
-Teachers consistently implemented Anti-Bias 
Curriculum all year 
-Climate Summit 11/7/08 with all district school 
climate liaisons (4 teacher reps) 
 
-Peer mediators currently on playground 
-Social worker did pretest in 3 classrooms for baseline 
data collection 10/08 

 
-On going conversations between 
staff members and collaboration 
with social worker 
 
-Collaboration between teachers 
on all levels and paraprofessionals 
2/19/09 Levels 
2/26/09 Staff 
4/9 Levels 
4/16 Staff 
5/7 Levels 
5/14 Staff 
 
 
 
 
 
 
 
 
 
 
 
 
 
Social worker taught targeted 
lessons in classrooms 

 
Community: 
More fully integrate current affective 
programs between home and school by; 
-Dinner Conversation Cards published in  
the BUZZ focused on targeted survey 
results; 
 
 
 
 

 
C 
 
 
 
 
 
 
 
C 
 

 
 
 
 
 
 
3 
 
 
 
2 

 
Bimonthly School BUZZ communication newsletter; 
transferred information to classroom newsletters (more 
parents read) 
 
Feb. 09—staff member who attended NHA wrote key 
ideas that all teachers included in classroom 
newsletters 
 
Began in BUZZ 11/05 ends 3/09  
Began 4/09 until end of school 

 
 
 
 
 
Will transfer information to 
classroom newsletters (more 
parents read) 
 
 
 



Nurtured Heart Approach Key topics 
presented to parents through classroom 
newsletters.  Classroom Newsletters will 
continue with dinner conversation cards 
due to feedback from parents 
Sock Hop 
Garden to Table 
NOVA soccer 
Field Day 
End-of-year picnic 

 
 
 
C 

 
 
 
 
3 
2 
3 
3 
3 

 
 
 
All school event to build community 
 
G2T—all students have planted and harvested first 
round.  Classroom curriculum to be created for 09-10 
school year 

 
 
 
80% approximation turn out with 
some alumni present 

Help the children develop higher order 
academic language through: 

- think, pair, share activities eg in 
Being a Writer  

- author’s chair 
- news period 
- cooperative problem solving 
- authentic questioning 

 

E 3 District Literacy Assessments:  DRA2,Fireside Rubric, 
Words Their Way spelling assessment 
 
Being a Writer Social Skills Assessment 
 
CELA 
 
CSAP 

Planned professional development 
complete 

Develop background knowledge and 
vocabulary through preview and review. 

E 3 In-class content area assessments 
Task completion 

Ready to expand to all 
classrooms.  Completed 

-Support syntax development through 
content related writing and speaking 

E 3 In-class content area assessments, observations 
Task completion 

Purchase flip video camera to help 
assess students oral language. 
Next year 09/10 

-Acquire and catalog books and other 
home resources and implement a related 
check-out system.  
 

E 3 and on-
going 

Task completion 
 
 
 

Books have been purchased and 
are being prepped for check-out 
Will continue over the summer 

Assess which community organizations 
offer support for academic achievement 
and create a plan to connect families 
with these organizations. 
 
 
 
 
 
 

E 3 Contacted: “I Have a Dream” and Big Brothers/Big 
Sisters  box of cereal/milk in one classroom  6 students 
attending Family Learning Center, 1-I Have a Dream 
Foundation, 2 -Uni Hill, 2 -Columbine, 13 students 
going to AVID 4 Adventure on scholarship this 
summer,  30 students going to BVSD summer school, 6 
students attending Family Learning Center summer  
school, 6 scholarships to Lifelong Learning classes 
 

Need: Breakfast for  some low 
SES children--completed 



-Teach and practice safety drills 
-Enforce door policy 
-Enforce visitor policy 
-Educate parents regarding safety 
policies through Buzz 
 
-Crisis procedures in place 
 
-Meeting with district regarding CS open 
door 
 
-Meeting with district regarding loop, 
Gillaspie crosswalk, and busses 
 
-Staff crosswalk at dismissal 
 
 
 
 
-Stop sign in loop 
 
 
-Playground fencing 
-Adaptation to play structure for younger 
children 

 O 
 
 
 
 
 
O 
 
O 
 
 
O 
 
 
O 
 
 
 
 
O 
 
O 
 

3 
3 
3 
3 and on-
going 
 
3 
 
2 
 
 
2 
 
 
3 
 
 
 
 
3 
 
3 
3 

-On-going lessons in class; whole school drills—and 
throughout year  
-Reminders in staff newsletter and at staff meetings 
-Strict enforcement from office on policies 
-Reminder of expectation and how to help in parent 
newsletter (10/08) 
-lock-out practice and communication with Community 
Schools  
 
-Meeting with Steve Hoban (8/8); FEMA training (9/2) 
-Meeting (Feb. 18, 2009) with Steve, principal, SIT-
PTA parent rep., Community Schools 
Solution (door will be locked or supervised at all times) 
will be explored in spring and implement in fall of ’09 
May communication from Steve; door will be locked, 
communication system installed by fall of ‘09  
May communication from Don; CS will be moved to 
their permanent location summer of 2010  
 
Meeting Jan. 15, 2009 with principal, parents and 
district; Traffic Engineer hired to conduct study, parent 
input will be included in study; final results to include 
re-assessment and move of CS  
 
All staff are on dismissal duty; one staff member is 
assigned to crossing children at Gillaspie (using stop 
sign and vest) each day 
We continue to recruit morning guard volunteers; 
rotating staff members as well 
Training of guards has occurred; procedure continues  
 
Put on maintenance list--done 
 
Fencing and adaptation to structure are complete 

On-going reminders on safety 
procedures (August, September 
and October newsletters) 
 
 
 
 
Issue of unlocked door addressed 
in 2005 with operations and 2006 
with CS 
 
Initial meetings on loop/Gillaspie 
were held in 2007 to be completed 
by spring or fall of ‘07 
This is still a dangerous situation 
with busses on the street, a busy 
crosswalk and our drive through 
loops 
 
has not been completed 
 
 
funding from SRA, SIT-PTA and 
primary budgets 
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